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editor’s notes

The need for 1nstrlxctxonal change that will result in’ more effcctwe, Lo
&more efﬁment, less anxnety-producmg learning and in 1mproved self--
oncepts for a variety of students is well documented in the literature = -
of the’ communxty college This requirement is clearly unphed inthe .
very mature of the two-year college, which destines it to bea teachmg-'. P
v"‘or_lented institution for the community, located ir the commumty, op-
erated under the control of the commumty, and responszve to the needs SR
"‘of its citizens. - i
- .However, it was not until the late 1960s, as colleges began to be SRR
,-located in the metropolltan areas and as thousands of students pre--,'”': R
..viously' considered “poor college material” took advantage of open-_' r
"‘door ‘admissions pohcles, that faculty members and ‘administrators.
" began to realize that neither the: tradmonal lecture approach of the - =
. university nor the pedagogy of the hlgh schools (from which many of S
"'the teachers came) was effective in serving the needs of this new clien= e
.- “tele. Before that, an impartial observer would have had o agree with .~
L Mayhew s comment that “the hallways of Morgan Park Junior College .
in the 1930s would have revealed substantially the same sounds and "
B demonstrated the same student and teacher behavior whxch onecan - i
- find in the Foothill College in 1967 (Mayhew, 1967, p. 12). Mayhew’s '~ < -
i . observation supported earlier findings from an ‘exploratory survey of .- S
91 two-year colleges (roughly one in every eight of the 704 listed i in = ou
" the 1963 Junior College Directory) by B. Lamar Johnson, whoreported' = .
_the following: “The general picture revealed in the survey is one of L
-significantly less experlmentanon than would be expected, or certamly ‘
1 ;hoped for, in an institution which is often referred to as ‘the most dy-
- namic unit of Amencan education’” (1964, p. 13).

S ‘ ‘ ‘ . past preoccupat_ions LR

Why was there so little experimer: “--un and innovation in the -
'classroom during the early formative years as well as later when enroll- g
-ments mushroomed and the number of colleges multiplied? The roots B
‘ of the probleni lay, in part, in the preoccupation of the two-year ol
“lege with determining its place in American education. No other insti~. . -
. tuuon of Amerxcan educatlon has undergone so many changes in .o




. ]
e

: changes were primarily changes in function and programs rather than’

3='~lacl< of instructional innovation. -
‘ - four-year colleges, to which most of their students were expected to
.. transfer. Unfortunately, the models they chose to emulate were wedded

e dents in a research-oriented situation. v
A secorrd set of factors seriously retarding mstrucuonal devel-

: undamental p’urposes and goals. Howeve;, until ten years ago, *he
- in instructional methodology. There were three major reasons for this - L

Durmg much of their early hxsmry, most two- -year colleges were” =
A Amvolved in proving themselves worthy of being called “college” rather_ PR

~ than grades 13~14. The inferiority complex of two-year colleges was. .~
i so widespread ‘that most elected to fashion themselves after nearby ',

. ""to the lecture, laboratory, and seminar methods of instruction derived . "
from German universities and desxgned for academlcally mature stu— L

.+ opment in many colleges emanated from their very close ties with the
" local public school boards and the strong conservatism prevalent dur- =
ing the early half of this century regarding the manner in which public -+
education should be conducted. The fact that the vast majority of the. -
faculty and administrators came from public school backgrounds e
_compounded the negative effect of the public school influence on . .

experimentation. s .
A third element inhibiting innovative instruction was the neces--

sary preoccupation of the leaders of the two-year-college movement’-r':“.‘. b

with the tasks of.developing programs and of recruiting and securing

funds for operating costs and construction—a critically important func- ’
tion if the colleges were to accommodate the growing number of stu-

~ dents wishing to enroll. In view of these factors, it should come as no -

surprise that, as a cursory reading of the titles of articles appearing in - ‘:
- the, 1960s in the Junior College Journal indicates, very little attention
was given to instructional experimentation and innovation until the ' - .

' mxddle of the decade, other than the usual rhetoric about * excellence‘

in teaching.” When we remember’ that'the number of students in two- =
- .year colleges increased from 232,000 in 1930 to 818,000 in 1960 and ~ -
~ then jumped to 2,500, OOO by 1970 the past emphasns on growth is

' understandable

transmon penod

The period of the middle and late sixties was a major transmon' =t

penod if one may judge by the increase in instructional mnovauonj

9




and experlmentauon between Johnsons exploratory survey in 1964
.-and his more complete survey three yearslater. This same shift toward v

amcles in the jumor College Journal, in conference topics, and in publi-.~
“cations  like the Occasional Reports series of the UCLA Junior CollegeF :
eadershxp program For example : ‘ :

: 1961 Faculty Handbooks in Callforma Publlc Jumor Colleges :
1962 Board Pollcy Manuals in Cauforma Public Junior Colleges ‘
- 1962, Instltuuonal Research in the Junior Colleges '
o j1963 Presxdent s Report in Amerlcan Junior Colleges
1963 Estabhshmg Junior Colleges
. *1964 Islands of Innovation
.*1964 New Directions for Instruction in the Jumor College ‘
1966 The Junior College Library [N
Lo 1967 Systems Approaches to Curriculum and Instructlon inthe Open- R
1+ 7..Door Policy “
1967 Effective Junior Céllege Programs of Community Servnces
Rationale, Guidelines, Practices hi
. =1968 Focus on Learning: Preparing Teachers for the Two-Year N
it College - | j
ok 1968 The: Experimental Junior College

A L»w‘-—o-

s ':'emphasxs First, as a careful reading of Johnson’s study indicates, a great}_“k

ncreased interest in better teachmg was also evident in the titles of -

N

A number of factors were involved in this mcreased mterest and: i ;.f_

‘many of the “islands of innovation” he discovered were in a few of the.

‘newly established colleges, colleges with new boards, new facilities, new .. - .

: admmxstratxons, and new faculties. Several of these—St. Louis (MO) o
/ Oakland (MI), Colorado Mountain (CO), Golden West (CA), Westem o
o Piedmont (NC), Rock Valley (IL), Santa Fe (FL), and Pima (AZ)—were o

7. tempting to rebuild themselves as experimental colleges and were .=

deliberately encouraging experimentation and innovation. The suc-

- cess reported by these schools and the publicity they received encour- .
aged other colleges to emulate them and gave some degree oflegitimacy -
to experlmentatlon o

i A second force also at work in the late sixties, and one of great

.~ dents for whom the standard methods of instruction were not working. e
.- In college after college, conscnenttous faculty members realized thatthe -

10

deliberately planned to be experimental, while others, like Roger Wil- -
. liams (RI), Miami-Dade (FL), and Delta (MI), were consciously at- . -~

. significance, -was the enrollment of thousands of nontradmonal stu-- N
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ethods they had used with reasonable success before were just not
"’effecuve with the “new” student, 25idi they began .,earchmg for tech-'
’.mques that would be.: .

.. -A third major factor was the number of new colleges that were o

chairs as deans left to become presldents, chalrpersons moved up to; :

. in former positions. -
Still' another aid to experimentation was the appearance of a

~ funds for the purchase of tape recorders and slide p!‘OJeCtO!‘S if not-

~ dent response systems. Giving added momentum was'the diffusion of -
. innovative ideas by the Journal, by presentations at the Annual Meetmg o
- of the American Association of Junior Colleges, and by countless num-“'
bers of regional and local conferences and workshops. SRS
‘ everal other elements contnbutmg to the movement toward.’f.""'
_fmstructlonal development included a pool of talented young and.
middle-aged men and women specxﬁcally trained for. community’ col-

the W.K. Kellogg: Foundation; faculty training programs funded by
.- the Deve.opmg Institutions Program and the Educational Professions -

-+ and legislatxon passcd in several states severing the connection between '
* . the cominunity cvilege and local school boards, thus allowmg the col- .
L ‘leges to become more autonomous o - N

However, the present situation is quite dlfferent The number.? ‘
- of new colleges opening each year is one-tenth the number of those -
. started in the 1960s, and although existing colleges « continue to grow, -
- most of the i increase is in part-time students who zre either. absorbed ‘
into already exxstmg courses and programs or are to be. found in bur-- N
geonmg evening classes taught by adJunct faculty And with the excep-: .-
.+ tion of a few colleges fortunate enough to be involved in.one of the -

.vanous Tltle 111 programs, o or to be recxpxents of a hmlted amount of

[

: f‘openmg and. subsequemly setting in motion a hapny game of muslcal] L

ﬁ.'become deans, and last. ‘year's new faculty members found themselves e
: ‘tobe department heads. Each move offered an opportunity to build . -
“afresh, to-avoid past mistakes, and to advance instructional develop- S
.ment yet further 'by building on innovations vahdated by experxence R

P ‘sophlstlcated teciiology and the availability of local, state, and federal_* =

television studios, dial-access systems, language laboratories, and stu- " .

“lege leadership roles in university doctoral programs sponsored by :

8 :V'Development Act; millions of federal dollars for equlpment purchases.j. A




vocatlonal edncatxon funds the federal dollars are gone State and local L

fundlng is becomtng increasingly more difficult to obtain because ¢

w1despread economic problems and strong competition for llmxted tax = .

ollars’ rom other more visible (and vocal) governmental entities and -

social:concerns, such as. publtc welfare, envxronmental control ‘waste "

dtsposal and transportation.. = : ; ‘ SRR

Thus after more than a decade of unparalleled growth and de-

lopment todays communtty colleges find themselves facmg per- . :

haps thetr -greatest challenges In this environment, is it reasonablev ST

to expect instructional change? Or w111 colleges retreat into the. securlty L

of. tradtttonal practice? In my view, change is certain; the only remain-

mg fq estions are the direction-and the rate of change ‘One way of

answermg them is to examtne the forces that are ‘working both forand’

agaxnst innovation. and expertmentatton ‘Such a “force field” analysis ...

is a strategy first proposed by Kurt Lewin, who in 1947 "uggested that . -

'_,any situation in which change is to be attempted may be viewed as a dy-

- namic balance of forces working in opposite dtrecttons In our case,

the forces driving for change include the following: L

‘ - e the changing nature of the student cltentele and the conse-*-ﬁ

"f"" fquent «€ed-to adapt’ifistruction to meet their needs Come

. . the conunutng evolution of technologtcal techntques to sup-
'port instructional expertmentatton (video cassettes, video discs, audto- -

' tutonal methods, PS.L). SR o

. .“+.- . ethe means for the rapid dlffuston of tdeas through Journals, .
books, ERIC, meetings, conferences, and the like. N

v e verified interest in change by both faculty members and adm1n-

" istrators as shown in regional and national assessments of need. :

, o the widespread availability of “islands of innovation™. where :

teachers can actually see new methods in action. ~

_ e pressures for accountability and productivity from cost-

. conscious trustees, state officials, and legislators.

) o the increased competition for students that encourages the
development of instructional practices to both attract and hold students.

o the availability of good quality instructional materials.

“ o the increased capacity of colleges to support faculty efforts at

o tnstructtonal change. .

e the reduced mobility of faculty members, leadlng to the devel-

’ opment of the career community college faculty member.

' " student ‘acceptauce of instructional change.

o ‘®a growing body of literature supportlng the effectiveness of

: mstructlonal change

12
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_ »:‘ o cost studtes, such as those of the League of In novatton (Berchm, ; :
‘1972) which indicate that new approaches are l.kely to cost less than
: ftradmonal methods : -

Arrayed aginst these are a number of formldable obstacles,
““including, surprtsmgly, many of the same. factors mentloned above, o
o especxally the fol'owmg -

A the emergence of a “career” faculty: although it is true thata -

‘ing the status quo—or in improving one’s position thhm the college
_through collective bargammg : : .

, e student recepttvnty to change: : students are so receptxve to change
that they can foster an “anything goes’ " attitude which does not encour- : -
- age careful planning, studied lmplementatlon, and subsequent eval-
* uation. .
. e pressures for accountabtltty and productivity: regulat.mts re-
quiring the reporting of such data as credit hours, faculty load; and class -
days determine the “acceptability” of 1nstrucuonal pracnce-—and are ’
‘always tradltton-onented ‘

In addmon to these dual-natured forces, a number of others
- are restraxnmg if not actually stifling, change. Some of the more scr.ous
“of these lnclude T

~ea lack among administrators of knowledge and trammg on’

the process of causing, lmplementmg, managing, and evaluatmg
change
@ the failure to give a high budget priority to items essentlal lor, L

' ’,suppom \g instructional change. o
7 . = the paucity of suitable incentives for faculty expenmentauon
- As one faculty member commented “If my students do not complam
‘that I give too many F's, if 1 let people sce me often enough to know that | 2
Iam keepmg my office hours, if I regularly attend my committee meet- .
-~ ing assignments, if 1 accumulate the necessary number of credits be-
_ yond my master’s degree, and if 1 don't cause any problems, 1 will get
tenure and, in due time, will be promoted, maybe even become dxvnslon
- chairperson. If 1 do any more than this, my salary will not increase any
" faster nor will I be promoted any quicker. Why should I change?” -
' . eaworsening budget situation, with the resultant high probabxl- s
ity that “nonessentials” like faculty fellowships, staff development funds, - -

13

permanent faculty member is more likely to take an active interest in e
the institution, that i interest might very well be manifested in maintain- . -



av 1, and :upport for the learnlng resources center w111 be reduced

, the lack of knowledge among many faculty members about :
mstructxonal innovationi® ‘and the absence of effectlve faculty devexop-
ment programs to fill this vacuum. IR ORI
e the msufﬁcxent number of quahﬁed consultants to asslst. ln the
change process ‘ : » oo
. ethe clxmate of mxstrust 0r the adversary relauonshlp that exnsts
'on many campuses, rncludxng colleges which do not have collectlve' ‘
bargaxmng agreements ‘ S ST

Obvxously, the struggles betw‘ en these formxdable negauve",
;pressures and the positive forces will produce different outcomes on '
each communxty college campus: And needless to say, not all of the con-
_flxcts will be resolved in favor of productive change. The extent to whxch' :
forces for change overcome those against change: rests” pnmarlly on '
how well admmtstrators and board members can initiate, facxhtate, and 1
... Manage. change and on. how, much the faculty is able and willing to ’
... change. However, each group—faculty members, admmxstrators (in-
* cluding chairpersons), and trustees—has a different perspective, both- “;
on the need for innovation and on its role in accomphshmg change

overview of this sourcebook %

“In the first half of this issue . of New Directions for Commumty Col-'; -

- 'legts, practitioners from’ each of the foregoing groups. present theer

- views. The second half suggests several different approaches to neededV R
- change.
L - Appropriately enough, the first view is that of a faculty member o
S When Sharon Jaggard wrote this article, she was a faculty memberat =
4 Burlmgton County Community College (New jersev) Previously, she
"had taught in an Indiana vocational-technical institute. An acknowl-

- edged “innovator,” Ms. Jaggard represents the thousands of faculty .
members who, while willing to change, have been frustrated in their
efforts by administrative madequames o

.. . 'Many persons in the community college, xncludlng myself are e

-~ convinced that the critical link in tlie change chain is the department = "

or division chairperson. We are fortunate in having Wanda Thomas, - . >

" who is now assistant dean for administrative and natural science at the .
S Boyce Campus of Allegheny Commumty Collegc (Pennsylvanxa) and D

14
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was formerlya.chatrperson at Cuyahoga (Ohto), to share her observa-
", tioms. concerning the role a chairperson plays i in tnstrucuonal change.
:Next," Dan’ Stalltngs, vice-president ‘of tnstructton at ‘Caldwell
Communtty College (North. ‘Carolina), chrontcles the experiences: of
mé institution’in accomphshtng mstrucuonal change and shares thh ;
some of. t.he lessons learned.. o < DR
N The chtef execuuve off icer (CEO) of an tnstttutton sets the dtrec- L
utton'of the institution. A prestdent whose position in favor of instruc-
~tional change is well known is Thomas' Hatfield, prestdent of Aust...
":jCommuntty College (Texas). In a thought-provoktng piece, I-latf' eld:
"descrtbes the role of the prestdent in creattng an envrronment for :i_
: change o
N Very ltttle has been written about the role of the trustees in fa- ,
;'ctlttatmg 1nstrucuonal change. Yet as Malcolm Pennypacker chatrman R
- of the board of Burhngton County Cotlege (New- Jersey). shows, his *
- :board s actions in selchng a president, approving policies, and "pavmg
“ the way” for change proved to be essenttal xngredtents in innovation:
e @t Burltngton L . e ,
. - The second half of the xssue, on approaches to causxng change, -
- is launched with an arttcle on the effecuve uses of external consultants
Walter. Hunter and I review our experiences as consultants to: more
* than three hundred communtty colleges in more than forty states ‘and
Canada. : = i '
" Another means to bring 2 about change that has4)egun to recexve
' attention in this country and Canada is the internal change agent. Thts
" is a regular staff member who, on a full- or part-time. basis, is charged
with initiating, - encouraglng, and ‘managing innovators in teachtng
" .~ Variously known as educational: development officers, instructional *
. development specialists, or associate deans for currxculum develop-
©z.ment, these talented folks now number more than one hundred and are’
'+ increasing each year. It is fi ttmg that the contnbutor from this. group, :
. -Alberta Goodman, comes from one of the first communxty colleges to
", experiment with the tdea—Mtam1-Dade Communtty College (Flonda) ,
As Raymond Schultz points out, the university professor has,
- over the years, asststed admtmstrators in furthertng lnstructtonal,
' change in‘a. vanety of ways. Schultz is untquely qualtf ied to describe *
“some ways faculty -members’ and administrators can work together" ‘
'l’xavmg served as a university professor in thrce dtfferent umversmes
mthree very different parts of the country. e :
.- Next, Terry Wallace of Harrisburg Area Communtty College :
.'(Pennsylvanta) descnbes yet another approach to change, the faculty




e

commiittee, Although sull in xts mfancy, the program at Harrlsburg :
; the potenual for serving as'a model on the East. Coast as a sxmllar‘__"

nmittee at Parkland College (Illmoxs) has for the Mldwess o
i And what lies ahead? Is the past prologue to the future> Wlll'.
mmumty colleges be so mvolved with matters of. ﬁnance and purpose‘?jg e
that‘ mstructxonal improvement is given a low priority, or. will the'next
‘ ,decade see slgmﬁcant teaching innovations in- large numbers of col-f o

eges? In the last article, I attempt a few predxctxons R

fe:;» Lo o jamesO Hammons '
v ‘ - Issue Editor - '
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: -A‘_‘c‘és‘e study 'hf iﬁstzﬁctibnal change _‘ffom‘th:éi “
perspective of a faculty member who experienced it.

- a faculty monocle:
“accolades and heartaches 5

sharon b. Jaggard,

o Makmg an instructional change, iike makmg most changes in one’s
- life, can be at once both a frightening and an exciting experience, and
- during the process, we often are-—perhaps fortunately—unaware of "
‘a distinct beginning. We plod slowly forward until the day when the |

: magmtude of change becomes greater than our semiconscious plod-
= ~dmg and we have a crisis to face: are we to pursue the present direction = - -
-+ and risk possible failure, or should we halt the march and safely stand o
i what ground we have gained? - ‘
- The nature of the instructional change I made was that of leav— R
mg the textbook-oriented, lecture-discussion teaching style which 1. .
VI ha-. expenenced as a student, and with which' I.felt comfortable as a . .
v teacher, and changing to a multitrack, largely individualized approach o
‘ "based on something called a “systematic approach to instruction.” This . -~ .
- change required me to, among other things, embrace behavioral ob- «
7 jectives, put into"writing all of my instructional goals, designs, and.~ "
“ secrets, develop alternate learning strategies, become an author of ..
'+ self-instructional learning materials (packages/tapes/slides), predeter- o

~‘mine ‘exactly how I'was going to evaluate students i mcorporatmg both = .
formanve and summauve cntenon-referenced measures, and, mostt e
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crmcally, make all o" thxs pubhc——actually gwe it to ‘my students and
admxmstrators R ( ‘
" For one who would find a schedule dxfﬁcult even thh Blg Ben' i
tied to her. wrist, who responds automatically to an open, flexible en- .
.'eronment and who is likely to throw a year's plannlng out the window
\for one sponta.neous moment of academic exc1tement, the thought of

all that apparent structure and organization was, indeed, frlghtenmg o
nBut the promise of a pedagogy which would help students learn more,
e and leam it more efficiently, was well worth atry—and that wasexciting. .

P . What forces brought me to such a precipice? Why did I think |
I needed to make any instructional changes? I had been teachlng for - i
several years and had always recewed favorable evaluations on my ef- N

forts My career seemed to be progressmg, 50 why was 1t necessary to -
~ . alter anything? : o

""" That s the issue addressed in this art1cle along thh some obser-' :
L vations on feelings expenenced in the process, results achieved, and
-~ - obstacles met. ‘Although it is essentially a case ‘study of my.experience, ..’
Looitds substantiated generally by consultlng experience in the past three °
i . years and by my current dissertation research with sixty community -
.- college faculty members in which 1am attempting to identify the forces i
- ~'that have caused them to try new teaching methods. The consultmg_ o
1 and research have shown me that I am not unique—that although this -~ "
is written in first person, it is a view of instructional change seennot |
g through a monocle, but through a prism reflecting the similar experi- = .-
. -ences of “change-minded” teachers who have been innovative and = "
“experimental. As I have wo.ked and talked with other faculty members, -

1 have found that what caused me to change also brought many of them
to do the same: that they experienced feelings about the process sim-

-""ilar to mine; that we were faced with the same- problems and shared o

-+ many of the same results. : —
In general, the following are some of the more obvxous reas0nsi

~ why they, and 1, explored new techniques. : o

e One of the most critical reasons was the lack of success we were :

. experiencing with traditional approaches, espeaally in entry-level or
very elementary courses. For example, I discovered a 50 percent state- '
wide failure rate in business math, one of the courses I taught. A col- -

league reported that 80 percent of the math students enrolled in .
 entering courses required an average of 2.5 out of five units of basic’
 arithmetic, while a nearby college found that 92 percent of theentering == . =
: .‘_freshmen needed developmental reading and wrxtmg courses. Inmy - . -
P opmnon, we had let these students in through our “open door’ *admis-
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'ons pohcy Nov, it was up to us to tmplement that poltcy by prov1dmg

Ly
of full-tu'ne faculty members in the division. This growth was due par "tly ,
‘.10’ overall increases in- community college enrollments and partly to. :
. .changes i in course prerequnsttes resulting in a class size of at least 200
:{;_,students a semester in one course and approximately 75 addtttonal stu-" .
- dents per term in another course. Additionally, a third course I taught |
. was apparently experiencing enrollment: tncreases because students"
o preferred it to some other opttons T
‘The dmston was not in a position to add three full-time teachets
. for these classes, nor was there anyone else in the division who could ~
Tassume the overloads, since many of their classes were demonstrattng a.
.. .similar. phenomenon My problem then, was how to manage this num- . . .
“ber of students and how to give them the mdmdual attention and tutor- .
[ing many of them needed in order to xmprove and thereby affect the' B
grade curve. : o
", The third and not. least stgmﬁcant tmpetus was the review and. ;
» evaluatton of . my performance This potent force can brtng faculty .
" members to change—or it can put them in chains. If administrators
_« want their faculty to continue with conventional instruction, they can
" use their influence openly or subtly in ‘the evaluation process. I'was for-
n'"’tunate to join a college that had a mission to be innovative and saw it
. self as experunental from its tnceptton There is no question but that- R
' the expression of this'mission in the original criteria for faculty evalua- L
: q_uon spurred me to change my teaching methods ‘ B
L ,

. change by acctdent or by desngn?

. ‘I cannot recall i tts 20ur ce, but the followxng profundtty undoubt- -
i edly came from one past adclescence: “We are where we are by acctdent R
_ - more than by design.” Asl reflected pentimento style on how my change_ |
. occurred- 1 became aware that it was both evolutionary and revolution-' -
- ary. Some of the change was an accidental result of the accumulated . *
experiences characteristic ‘of slow development, whereas, other parts'f
- of the process ‘resembled a calculated, designed revolution. However,_"‘ o
it was the revolutionary aspect that was the more obv:ous and \that o
;‘i‘ffseemed to bnng the more drastxc and accelerated chang -
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Par'dy Lvolutwn My ﬁrst attempt at mstructlonal Aange was
made. dunng my. student-teachlng experience. I'was workmg in two
dlsaphnes ‘under two very fine human’ beings- who were dedicated
teachers. 1 recelved two criticisms from my supervisors. In the busmess
class my. supervxslng teacher intimated that my mstrucnonal methods
were excellent, but warned that I would have to change my * soft, sexy
voice” to somethmg resembhng a bellow of a drill sergeant if I expected
* 10 be heard over the fifty typewriters in the room! Fair enough. I have
B changed—-and gotten used to the resulting annual attack of laryngms
In the j junior literature: class T had developed the habit of rearranging
. the seats into circles in order to facilitate discussions, ‘among the class
rnembers Tt was workmg beautifully. I liked it;- the students’ liked ‘it;
and they were actually reading and attempting to share mslghts when,
, }dunng the Christmas break, 1 was invited to the beautiful lakefront
- home of my ‘particularly striking and delxghtful supervising teacher.
;,‘_Over eggnog, she indicated I seemed to be getting good results, but

- ~that.T-wasn't gomg to “cover the whole book at that rate,” so.we spent
. the remainder of the afternoon outlmmg the rest of the textbook, neatly
+- dividing the units by first the number of weeks, then by the class days.
R | eventually received a “superior” rating from this teacher because she
. assumed I had learned how important it was to “cover” the textbook_
T material. However, the real lesson I learned was from the reaction of ‘-
~the students in that class when I changed. back to the * cover-the-text”‘ E
- system. Their confusion and frustration impressed upon me thatitwas: '
" how much they were learning, not exclusively how much I was covermg il

. that was significant. (How many .of us have kept our old high school

* - and college textbooks with the intention of stealing some free time in" '
- our adult lives to really learn the interesting material we were skim-
: readmg and cramming on Thursday nightsin order to make our Asand - I

.- Bs on Friday’s tests?) Apparently, I was developmg a belief in mastery
learnmg long before I knew the formal theory. I remained somewhat ' .

" dormant in terms of any instructional changes for the next two and s
-one-half years, which I spent asa newly employed high school English "~ .

~~ and business teacher In actuality, I could better have been called “the: .
' miaster sponsor,” since I sponsored the student newspaper, a chapter of .

- the national honorary journalism society, the junior class and the senior u

. class and all of their activities. I even managed to sponsor a few fi eld L
... trips’ for my regular classes. Our main tasks as teachers at that high -
.'school, as.it became clear to me, were to discipline and to entemun,.?

- and I soon found that the really clever dnscxphned in an entertam-: e
i mg ‘way! ‘
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fSomewhat in the tradmon of _]ohn Dewey, by trlal and error3 )
otiid that-high school juniors and seniors posed few discipline: prob- T
lems when “they were busy and interested and that they appeared to
Sustain the greatest vector and valence of interest when they were in- -
volved in. somethlng they could manage. themselves and had a part in.
planning. As a result, I began to see myself as a resource person and - _
counselor/advisor—and a sponsor—and was amazed when the students - -
proved to be more capable than I had stereotyped and proved that they
*could handle very demanding and complex tasks. (Of course, I really . -
a ‘couldn t take any credit for the very bnght minds that learned in- spite -
" of my gropmg) I remember one course in partlcular which was as- | "
- signed to me, but in which I had no preparation. I announced at first -~~~
:  class meeting that we would learn together. That experience broke the =
super*or-mfenor, teacher-student” role in my. mind forever.. - . :
e By this time in my teaching career, I had—by evolunon—-taken”; ‘
" two steps away from the instructional approaches 1 had. experxenced as =
““I“a"student and therefore had automatically employed as a“teacher: -+~ 7
“‘had learned to focus on how much material the students master or leam -
i rather than how much material they cover, and 1 had developed a re-~
" spect for their abilities and desire to manage their own leamlng 1f gwen L
"~ the opportunity. | L
! My next change was pure unadulterated fun and it was almost o
. 'acrime to be paid for it. I was hired as one of the charter faculty mem-~ .
. bers of a new vocational-technical college and was to"design and teach -
" the entire fifteen-course two-year secretarial curriculum, as well as ~ = -
teach the English classes to the students in welding, auto mechanics,
electronics, and engineering. For facilities I had a house of my own—we -
all had a house of our own. My office was the dining room; theshort- "
o hand lab was the living room; the bedrooms became the typewriung .
.- -and office machines rooms—and of course, the students and I “brown-~
- bagged” it in the kitchen. : : S
e - For the first time, I was worklng thh adult students some of o
B whom were older than I and noneof whom was there because of manda- SRR
tory attendance requxrements My classes were small, however, and © 7
- comprised as many levels of entry skill as there were students. S
i+« The number of different preparatxons the wide range in student .
G ]ablllt)’ levels combmed with the opportunity to “do my own thing” in_
. the pnvacy of my own house soon found me experxmennng with indi-
:"‘v'wdualxzed instruction, while the realization that the reputation and © .
“  continuation of the program depended on the employability of my stu- -~
dents made me acutely aware of accountablllty for the ﬁndl product—'” i

21




Q

ERIC

Aruitoxt provided by Eic:

several years lbefone the tefm became popular Since it seemed only
oglcal ‘that these studrents werc either ready to be. employed as secre- .
ries or they were not, I sought and received the ap proval of thie admm— N
’1strauon to_issue only pass—faxl grades. As I look back, I realize that I
W lthout bemg aware of'it, moving toward competency-based ln- '

tion but I had not yet “put it all’ togethe'r. o : '
k: Then Revolution. Probably the most potent step in my trans-' .
: fonnauon-—m that it brought about the greatest change in the shortest -
“amount of ‘time: with the ‘most notxceable results—was taken when",I‘:‘
joined Burlmgton County College in Pemberton New ]ersey Burlmg
“ton was from its inception an expenmental communxty college devoted‘
‘to. the use: of a “systems approach to instruction.” »
-+~ One of the conditions of employment at Burhngton was that new:
aculty members participate in a ‘two-week preservice training session. -
n this’ short time, I was introduced to the ‘mastery learning. concepts of
Bloom'and Carroll; the elements of a systematic approach to 1nstruct10n
“and’ procedures for 1mplement1ng thesein the classroom..I also deve
- "oped a course syllabus, wrote obJectwes, planned learning strategles ‘
- and. determmed the evaluauon measures for one of the courses I would *
 be teaching that fall term. Since the preservice was structured toinclude .
-+ some self-paced independent: study, I'also. expenenced for the first
. time some of the techniques my students would be exposed to in thexr :
"' classes. :

. That fall term, I was assigned a ‘business math class—not a par- L
tlcular favorite for either instructors or students. Overwhelmxng num- - -
‘bers dld poorly in what shouid have been an easy course. Although my - b
" first efforts at teaching the course followed conventional lines, I did o
* produce several self-instruction units on the more difficult concepts ‘
- These were so well received by the students that I was encouraged to -
j-‘supplement more of the units with self-lnstrucuonal packages. I con-.
- tinued in this fashion, dipping my toes into ‘the water one package ata
. "time, until eventually modules had been completed for each unit in the
- course. JUR
S “The next fall, enrollments in \ the course mushroomed to more' B
' than two hundred students and what had been a wide spread of entry- °
' ._’level skills became even wider. I found myself spendlng the first few
weeks of the term teaching basic math skills to some students while the B
more-advanced students became disenchanted and bored. S : -
o  The only feasible action was to assess ‘students’ entry ablhty in
- order to determine which, if any, preréqiisite math units they needed
S to rev1ew, whtle offering advanced placement tests:for. students who o
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"ompleted in the math lab and summatxve tests (ﬁnal umt tests) were_? '

Almost ovemtght 1 had a score of new actlvmes for whtch none.

: pared me. Had it not been for the knowledge gamed during the pre-

. ant (called 'an educational development officer) 1. ‘would never: have. -
succeeded. ‘As'it was, by working nights and weekends I managed—
,{?’:,:_.most of the tlme—to stay one unit ahead of the fastest students..
‘... Within two years, my teachtng had undergone a revolution. It
zwas no longer just me, my lesson plan, my lecture notes, and my con-

fidenitial test file. My responsibilities now included the followmg SRR

/1. Developing pretests to determine students’ possession of .
"entry-level prerequisites as well as thetr knowledge of obJectwes con- -
: talned in later units. %

2. Arranging for students who failed the pretest to enroll in the ;

; txon with the lab, and monitoring student progress.
3. Developmg specific, measurable objectives.

4. Developing or securing multitrack self-instructional matertals B

for each unit of the course. . A
. b, Prepanng alternate versions of unit tests, arrangmg for them

o “ to be prmted and delivered to the test center, and double-checkmg the‘b CE

= 'computers recording of students’ test results. .
- ¢ . 6. Planning and supervising the work of a part-ttme, mdepen-. e
A dent-study lab instructor and a student assistant and orienting clerks,‘
‘,.m the ‘independent study and test centers to the course procedures ‘
P ‘7. Preparing and conductmg weekly large-group lectures, con- '
oy 'ductmg periodic small-group semmars, as well as provxdmg mdtvxdual R
~*“tutoring as needed." : R
S 8. “Managmg the whole system to try to ascertatn that it was“,
L workmg , : Bl
SRS Thus, whtle working alone over a stx-year perxod my teachmg .

e process, but with administrative support and encouragement at Bur- -
-lm on, m teachm underwent a revolution in two short ears. . .
)’ )'

fg sunultaneously on vxrtually every unit in the course. Since there-;'v“: o
ere so many, 'students and they were: proceedmg at individual rates,‘f S
valuation becameaconstant process. Formative tests (sel£-checks) were .

of my graduate methodology courses or. previous expenence had pre- o

.service trammg at Burlmgton and the assistance of an internal consult- R

: fdevelopmental ‘math laboratory, establishing the necessary coordma_ i

had slowly undergone two or three changes through an evoluttonarr o



artacvhesi:and‘accolades‘ e

: However, no one undergoes a revoluuon thhout meetmg some
obstacles, and 1 had my share of heartaches One of the biggest ob-
stacles was. the constant race with the clock. ‘With'a teachlng load of
three. _preparations-and. 300 students aterm, ‘my. time . was. stretched'
},Ifcan ‘hear the notable management deve10pment personalxty
Peter Drucker- saying, “But, dear, you haveall.the time. there 15.”Of
-”c'ourse, he is right, and 1 think what 1 and others needed was some of
“-his.good ; management techn!ques because we had really become ‘man-.
: 1agers ofa learning environment.” - : e
.. "’ Another major. obstacle was my own lack of expertxse ance Ih
~ “had not fully experienced the: teach1ng methods I was adopnng, not
-+ had specific course work or tra1n1ng before the brief preservxce and

" 'fgsubsequent inservice- workshops at Burlington, I. made errors’ that
‘. "otherwise would have been obvious and that often doubled-the amount
i -,of work. I.had to.correct. And, of course, nione of the errors could. ‘be.
hidden. With so many students and what seemed like half’ the college.

‘ nomnstructxonal staff and paraprofessionals. involved with mycourses,

" any error I made became public record—often before I knew-about it.
But I believe my greatest foadblocks emanated from the m1xed=
- ‘blessxngs of administrative support. They had done a good job of set-
ting an atmosphere within the college in which instructional innovation :
©was expected, and they expended herculean effort in public appear-»f’-.,
"ances to help educate the community about the innovative nature of : L
the college. Additionally, they spent at least nine hundred hours in ' - .
dev1slng a teaching load formula that attempted to take into account ~ .
‘the unique activities necessary. for instructional development How- = 7
- ever,as plunged ahead and was encouraged and rewarded for d01ng =
so, I became increasingly dependent on the staff at the college——and by
direct correlation, I began to find limits to the staff support. .
Shortly after I initiated my efforts to organize a multitrack audlo-'. S
tutorial course, the educational development officer that I had come R

, to depend on left the college and was not replaced for more than ayear.
" . 1began to waste time and energy discovering by trial and error much "
. that could have been learned in significantly less time with experlenced =
. help. When the college did replace the EDO, they employed someone " :
- with good academic credentials but no experxence, with the result that .
- I'and many other faculty members ceased to utilize .he office. P
SRR, - The college adm1n1stratxon, even though far advanced in 1nstruc- s
. tional philosophy over the ma_]orlty of admlnxstrauons I had known, B
g seemed obhvnous to the red tape one had to cut through in order to usej-;
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some of the servxces prov1ded For lnstance, we had one of the best,n;;}
] “‘(learmng resource centers) in the country, with excellent duph-_
v,ng_a_nd med1a-productlon facllmes Yet we encountered a'lot of
assle in scheduling the graphxc-arts, medxa-productlon and prmt-shop'f ‘
ervxces 'and procedures were changed often—sometlmes in the middle -
p In" addition, some policies seemed incongruous:.. For: exam: .
:fple, dupllcated matenals could not be delxvered This meant that I con- -
tantly had to check to determine whether materlals were’ ready and
‘then, all 5’2" of me, had to haul 250 copies of a flfteen—page handout up L
. the stairs and down a football- fleld -length corrldor to the xndependent- T
: ";l_study area.. ‘ : i
: Some of my bxggest headaches and time wasters were due to
- ,_nonlnstructlonal staff members, such as 1ndependent-study-area clerks
i~ 'who, apparently unaware of the critical nature of their roles in the col- ' *
" lege, would often misfile or lose materials and who would arbxtranly'f
" closeupshopata whlm orfora coffee break. I expenenced similar. frus- -
- trations with clerk-typxsts who failed to proof their typing: and who occa=:~
-snonally typed my directions to them as part of the copy. . .

) A partlcularly bothersome problem was the apparent unwxlhng- i
" "ness. to make major policy or procedure changes to facilitate faculty .~

. efforts at innovation. For example, we were encouraged to convert
~ large-enrollment classes into continuous entry-exit courses, but the col-i SE
© - lege registration system was not modified to help us. With all the head- S
- aches in attempting to hurdle the roadblocks, I was often tempted to
" regress—go back to the lecture approach, keep all of the studentson the : -;
. same unit at the same time, and do my own testing. Some of my cohorts -
L did just that. One instructor became so frustrated with the red tape. -
P and mlsmanagement of the Test Center that ‘he scheduled ‘a large-' L
*,grOup lecture and then used it to administer his tests. e
a ‘More devastatmg were apparent admlnxstratlve retrenchments s
o as the college matured. An unfortunate example was in the area of fac- "
“ulty! evaluatlon During the first few years, the coIlege witnessed a di-
<0 rect compaublhty between the thrust for lnstrucuonal development and - -
. the criteria for evaluatmg faculty However, the longer range purpose : .
" of this marriage between mission and ‘evaluation criteria was ‘aborted
“'when,  quite suddenly—long after _promotion data ‘were. submitted
2. and declslons were to have been made—-lt was announced that the only,; s
: “’*"crlterxon to be used for promotion that year was graduate credit!’ For
~many of us, the action effectively halted our movement toward mstruc- =

*.. tional change and refocused our attention on the acquxsmon of grad-
' "uate credlts. E : ‘ i :

Another part1cularly dlsconcertmg move was: the xncrease mf. :
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.“pparent contradncuon in. that while. we labored to become more‘ ‘
‘rod' ctxve, much of what we gamed (whtch we had. been told were

50 dtsturbmg was an apparent dnchotomy between the behav-
jor expected of faculty and that of the administration. We_ were ex-
pected to write obJectlves so that we and our students mnght know where
we. were going; we were then to systematically examine alternative ways
of gettmg there; and finally, we were to use the prevnously determmed
'bJecuves to evaluate outcomes: Unfortunately, many. of .our ‘admin-
istrators failed to establish obJectnves rarely seemed to have consndered
altemattve (and less costly) ways of achnevmg them and seldom eval-
uated thenr actions. -
- s The instances of. this general hnatus between"
- sion and administrative procedures within the college are almost un-
endmg—and it should be remembered that this college is known to. be
- one ,Ql; the ‘more: mnovatwe and progressnve institutions, In the more
tradtuonal institutions in whnch Thave worked and consulted the pro :
“lems are often magnified to grotesque proportnons e
IR A final obstacle which should be mentionied was a growmg smug— ol
N ;_ness and self-satlsfactnon The administration and faculty seemed: to .
© o+ show disdain for any idea born elsewhere. and took on the “if it isn’t .
.. born in-my own house . .” syndrome. The results were fewer outsnde e
B consultants, fewer visits to other institutions—and a growmg 0verall e
- feelmg of complacency which helped to halt mstructlonal change N
ho “Yet despite all the frustrations encountered, I was encouraged :
*.and motivated by several factors to continue my ‘pursuit of instruc- =
: tlonal change One was the success of my students. Desplte my. gropmgv'*
and mlstakes more students were achlevmg ‘the course obJectnves with "
- greater mastery and domg it in a shorter time. In addition, more than' "
7175 percent of all student evaluations continued to express a positive = '’
~+ attitude ‘toward: the instructional changes- bemg made.: Overwhelm-',;
: ;;‘mgly, they liked choosing their own method of study and progressing .
. at their own rate. ‘Another strong motnvatnonal factor was a noticeable -
increase in my take-home’ pay. Although I was meeting. formal classes -
less frequently, my. student load had mcreased to the pomt ‘that my-
“overload pay” was slgmﬁcant Additional accolades came in the form
;of favorable performance evaluations resulting in a promotnon in rank
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: Wl‘en those elements were present l was catapulted from grad- o
) ;:hange into a revolution. of course, an evoluuonary process- will .
i -'produce change eventually, but as we learn from observing the Tasaday..
ribe recemly discovered in the Phxhppmes—a pocket of the Stone Age‘
,xxsung untouched by modern civilization—the evoluuonary process:, =
. Can take an mordmate length of ume ‘Can we afford to wzut>

Sharon B. ]aggard is coordinator qf faculty (md >
instructional develogment for the statewide University of .
" Kentucky Community College System Her preuwus
exerience includes more.than ten years of full-time..
teazhing in high . schools, technical institutes,’ and,, c
commumty colleges, in addztum to extermve amsultmg
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o A former chazrperson wzth expenem
S :,large community folleges “tells it like it 1s” as
'she’ oj]'ers suggestwns on-the chazrperson s

S role m zmpmvmg mstructwn

-

“the chairperson svrole ir
,,promotlng better teachmg.

wanda e thomas

Because of their dtverse student bodxes and comprehensxve goals and :
: olgecuves, community colleges are necessarily concerned with achxev-
“ing high-quality teachxng and. learnmg Today, advancements'in edu
“cational technology are provxdmg a variety of media and technxques "
‘'to’ help teachers reach that goal However, most of the’faculty mem-:
‘beérs now working in community colleges are unfam:har with their use;
~ _fcreatmg a need for faculty development. The’ sccess of any’ faculty -
development effort depends; in large part, on the general chmate for.. .
;’change of an institution and, in particular, on the environment for- .
_change in the department or division. As the admxnxstratwe head of !
ffthese orgamza'.lons, the chatrpersons role'in encouraging, assnstmg."‘ :
- ~and managing improved instruction is crucial. However, their task is’
.fcompllcated by a variety of factors, including their ambxguous role:
 _.'" . The department head is expected to be the’ academnc leader,

: personnel manager, resource allocator, and manager of new programs.
“In some Trespects, the chau'person s role can be compared tothatofa .
"fblue-collar foreman ina plant Both JObS are dxff' cult, but at least the__ SH
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£3s to be of little use. In addmon, the department head°usu
ally finds’ himself or herself pulled 1 different directions by students
colleagues, and’ admlmstxators Students ‘want more relevant courses and
cessxble 'faculty members;- faculty demand more pay, reduced work
re equxpment and travel funds; and admmtstrators want every"
; penny accounted for and are constantly developm gnew rules that limit
:..the _options. and. ﬂexlbthty of the. chau-person. Further, in more and_'
_,more colleges, an already difficult posmon is made almost: unpossxble,
by restrictions contamed in negottated contracts—over. which the chair-
‘person:has little say and which often fail to define whether he. belongs-
Tto"‘management or “labor » Stmultaneously, he is expected to repre-v'
‘sent the department T members’ pomts of view and- keep the administra- *
Stxon happy His typxcal work" day is devoted to endless admxmstrattve
activities which he is expected to. coordtnate, negotiate, or- fac1htate.‘
Yet, at best the chanperson is trained in'a particular. discipline, has
-had no’ presemce training in’ administrative matters, and probably
U httle inservice training either. It's no wonder that the end of 'nany days .
f'often finds him feeling frustrated, useless, and powerless G
‘ And on top “of all that, admtntstrators who deslre xnnovauon_ '

5tors and pace-setters for 1nstrucuonal change in thetr departments.
"Yet these same administrators never seem to realize the financial sup-
. port reqmred for such an effort, especially support. for. the’ develop- '
.- ment of faculty members and chairpersons. It is well known that teach-,
‘ers are not fluentin mnovauve methods, but why should z anyone expect ,
that we department heads, only temporarily. dlsplaced from classrooms,
.are any more knowmg? The mere assumption: of an admtmstrattve
title does not stmultaneously increase knowledge. o ! -

"proceS,s',of ,chans_e, o

L Thus, if tnstructtonal change 1s to occur, the first step must nec ;
.,essartly be a development program that not only exposes both groups‘
to new. and different approaches but also helps them acquxre the slulls\,"
‘needed to mcorporate these methods in the classroom. Such a’ program :
‘can’ combme on-campus: seminars, visits to Other colleges ‘and a care
7fully selected reading | list. To get started the program should mvolve_,‘
'enough faculty members to make the change credxble but shootxng for*
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and supphes needed should be deﬁned and pnced : pro-
posal should néver be submxtted to'a dean thhout budget figur
c rperson must be prepared 10 provxde information on'such vanables
th umber and kinds of students who will beneﬁt from
ect,” the type of. facxhty requlred to melement the’ program and- the’
mmal cost of producmg the program, as well as the cost of mamtaming
it. n addmon, the department head must- antxcnpate the impact. that
each project will have on other areas. of the college, suchas audxovxsual?
semces.gThls kind: of planmng is"crucial, because after'a faculty co
league has spent. countless hours devrlopmg self-paced modules, h
will look to. his chairperson to'cut the; administrative red tape so that’
the! program can-get underway. "Anl:l the chairperson ‘can saveflate
time and, frustrauon by malung sure. admmxstrators are aware of what
they are saymg ‘yes” to. : -
. .-As soon is an “ideal” plan haS been developed and the cost, of
"unplementauon determined, the process of securmg approval beguis.
- The chaxrperson must be prepared to compromise or propose alterna-
‘tives, since mstrucnonal deveIOpment is not an exact science, and there i
are  often numerous ways of achieving the same results. Quite often an -
initial “no” 'can be changed toa “yes” by gomg back agam——thh anew. - .
.approach: S : e
.. The- effectiveness of a flexible approach was - demOnstrated
at our institution when.a number of departments began using self-.
instructional, audlotutornal methods that required carrels, an openspace: .
“to put them in, addmonal personnel and so on.’ Imtlally, each depart-. =
.~ “ment wanted its own. facxhty, but because of budgetary limitations this - "
roposal received a “no” and faculty 1mmed1ately became dxscouraged o
‘--Yet by consohdatmg all of the programs in one leammg center, facnh- o

K=
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piTOJect was. funded '
ct.of innovations;

l‘would gnve a false 1mpressxon xf I suggested that thns process:
ooth or that it 'ends’ when a proposal is'approved.. Oncea faculty

Jmember has attempted an instructional change, the department head

has assxsted ‘him, and so on, then a new _group of problems arises and
has to be solved. Every day brings a new one, so any attempt to dlSCUSS‘

sthem all: would be fruxtless. But let me’comment on a few of the ones'

that are most hkely to occur. One of the first problems is fear. The more

~tradmonal faculty. members w1ll be threatened by any new media. Feel-

ings that the audiovisual equxpment will replace them are often evxdent :
: have *always deal' ‘'with such concerns with the following statemens

1.am sure when the first book was’ pubhshed all educators felt that.
,,books would soon' replace the need for teachers. I-Iundreds of: years
‘Kave passed.: and no book has taken the place of a teacher, and neltherv
wnll audxotutonal methods.”

3"For faculty members usmg nontradmonal approaches ’the con-

;venuonal semester»contact-hour load formula based on standardxzed.‘

tlate thh the upper admxntstrauon an acceptable arrangement, evenji
ifitis only on a trial basis. Here again, countless hours of discussion can
‘be avoided if the department head has mlually antxcxpated the. need
£ rsuch a‘restructuring and has prepared the admmtstrauon foriit. .

" One- of the most.common. difficulties’ artsmg from self-pacedﬁ

-courses is that of students who do not complete a course.. Does one gi
‘them an“1,”a “W,”or perhaps an “X"? Unless the problem 1s resolved
_the faculty members student load will continue to grow to an: impo.
slble levelas new students are added to- old ones. In’ most cases, the fatl-

re. of students to complete self-paced courses can be reduced:to a

]fworkable level through the early. use of. cut-off dates and by: the _]udx-
cxous employment of both formattve and ‘summative evaluatxon

- Still another : effect of. usxng nontradmonal teachmg ‘modes is

a great increase in the demand for supportive services. The audnov:sual
department will no longer Just dlspense equxpment and materxals but
~will now be mvolved in producmg a vanety of mstructxonal matenals

umping on’ ‘the medxa ‘bandwagon is temptmg, but’ each instructor

should keep in mmd that there is no. one best method or medlum for
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mcular obJectxve. The ﬁnal selecuon must be based on
‘nconslderauons' -how. many students need 10, «use the

e area to, Wthh all dlsaplmes have access, (2) developmg medlaf
tations that. will not require “new”. capltal expendmu'es' and
8) selling: ,self-mstrucuonal packets at the college ‘bookstore:
an example of. what can be done, at Allegheny we started our
ing Center with only f ﬁve hundred dollats ‘Todo thns, we dnsman c
,e'llaanguage Lab and, usmg eqtupment from the lab our main
crew built cartels for us. This remodehng allowed us to put the
anguage lab 'AfV department and reading lab in one location with'
pace-le over for other serv:ces’By making the best use of equipmen
pac .and supportxve personnel,‘we got our Leamm Center' with-
out thoilsands of ‘new”. dollars : -
_One constraint o" innovation that. has recewed little: atte:
collecnve bargammg An admlnlstratlon may want to make exceptlons-

: the matter Although he: may try anyway, this is not the kmd of predxct-f_,.
- able action one incorporates in pre-specified measurable management o
:objectives (“MBO”). One solution to this problem for. my college has
.~ been to fund. competmve currlculum-development pro_;ects in the' R
: '.-_"summer IR :

‘ * The foregoing suggestlons are Just a few of the ways to facxl:-' S
tate mstructlonal change that have worked at our institution. What
tworks at one college may not necessarlly fit'at another, but in most o
‘cases the chairperson can reduce both the number and magnitude of
.potentlal problems by good planning, by communlcatmg and coordi- ;.
‘nating, by keeping departmental and institutional goals in focus—and .
‘above all, by belng prepared to compromxse and propose altematxve o

82
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’A detm af a small lmt hzghly mnovatzve

ts" doors:: However Caldwell agaxn hke its peers, soon found that_"
good™ 1nstrucuon defined as a. tradmonal lecture-textbook approach:
~simply: did not work. for the. maJorxty of the' students- who' enrolled :
“The failure of this approach was first made evident by the hxgh attrition’
rate we experxenced shortly after the beg1nn1ng of the institution. Our:
jstudents were simply not doing well in tradmonally taught c courses. ‘The:
“need for change was also pointed out by studies revealinga lack of read-’
mg slul;s and by an apparent lack of “miotivation’ '~ factors that have:
ince' ‘been’ descrxbed in. the literature related to nnntradmonal stu-"
dents. Admmedly, our problems were not umque, but_unlike: some,w,
‘other i 1nsntunons, we have been able to accomphsh slgmﬁcant change s
vith some very rewardxng results. e
i Although the reasons for our success are many, several key fac— R
rshavebeen T :
"(1)'a board pollcy encouraglng xnstrucnonal change
.(2) an'effective plan for participation in declslon makmg,
(3) good communxcanons within the college,

* New Diréctions for Community Coleges, 17, Spring 1977, .
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~(4)Jcareful self-cuon of the faculty, AT
: 5)-a well-planned presemce program for new part-ume _and‘i
~full-t1me faculty'members, e
(6) the appomtment of a dean of 1nst1tut10nal development who:
B responsxble for staffing and’ equipping a resource center with both:
~professlonal and’ paraprofesslonal staff people and medla to assxst m-'
“structors in"their efforis to improve teaching; ~." " SR
: (7) the prov1slon of funds to provide release. time for 1nstructors
‘-who wxsh to develop innovative methods for the classroom; and -
Sl (8) the success of our grants program. (We have recelved more
:than $250 000 in the past five years from. grants—most of whxch have'
ny dlrectly irito. improving instruction. ) '

. For us, the most effective lnstrucuonal rhanges have been 1n1u-
ated by the faculty We learned this truth the hard way ‘when the admin-.
istration’s first efforts failed. Thls attempt was made after several other
admxnxstrators and I attended a workshop on measurable behavxoral'
ob]ectxves in Washmgton D C.; we returned to campus full of zeal and
“tried to get: all the’ mstructors to estabhsh and use such ob]ectlves To
; speed up the process we even brought in consultants to conduct work-
.shops. To put it mildly,. the xdea didn’t “take.” o
" 'This' lesson learned, we began a slower program of changeg,
‘and, it- tumed out, a very successful one.. Its: maJor feature is a: profes-
'sxonal development committee: composed prxmanly of faculty ‘membe

3 whose responsxblllty isto plan conduct, and evaluate; our mstrucuonal
'_'development program ‘As a'result of their. recommendauons, one day
j_,ln .each quarter. is set aside for. professxonal development Each de
.ment develops a plan’ for inservice education. and makes its: presenta-
"‘uon to. the: professional- development committee for the desxgnated
day Durmg the five' years this pian_ has_been:in. effect depaltmen
_-have used the time to. good advantage For example, the Allied Health
Department made visits to other institutions and then worked together
to plan a career-ladder assocxate-degree nursing: program whxch now
allows the licensed pracncal nurse to enroll and complete the | requlre-
" ments for the R:N. in one year. .= = A

" As the’ faculty development program gamed momentum, -and
‘additional teachers became involved, fundmg became a problem. Our
. efforts recelved a consxderable boost when a group of fourteen commu-
nity’ colleges and’ technlcal institutes in’ western North' Carolma whlch
had teamed with Appalachlan State, Un1vers1ty received a grant for staff-
e development. ‘One of our most innovative, instructional changes came’
““about; as a result of thls grant Two mstructors who were. funded 0"




ted funds fro the, professxonal development commxttee
e about Cogmtwe Style Mappmg In view of the amount of
dec1ded o brmg the consultants to our campus so
eryone-mxght gain mformatmn about the program Approxunatelyj
40 individuals volunteered to partlapate in a workshop to bé held on -
_Saturday and Sunday After- attending the workshop's several faculty", :
members mdxcated a desire to use Cognmve Style Mappxng, spectf' cally.
1 accounting,. Engllsh and soaology To facilitate, this’ applxcatlon,i
the English and sociology i 1nstructors were glven release time to develop; ‘
curr cular, matenals, 4whxle the accountmg instructors’ foun_d’ everal.‘r
urse already 1nd1v1duahzed that could be adapted 10’ thel . use’ at‘
Caldwell At present, these represent “only a few of: the ‘more’ success::
ful ‘courses that have been'adapted to match the cogmuve style of stu- o
dents with' the mstrucuonal modes'of our faculty BT
“7These, same funds provxded the means for our. blology inst;
torto. attend a workshop on using measurable behavioral ObJeC[lVe
b'ology - After his return ke planned an extensive mdwxdualxzed pro-
. gram for his blology class.. ‘We assisted him by agam prowdxng release
o ".‘«'tlme so ‘that he could xmplement hisideas.- . ‘- _

47" Change has not always been from “scratch.” In some cases, we've
merely modxﬁed materials that- faculty members at other 1nst1tutlons‘
had prepared For example our entire industrial department pald a
visit to an institution that had individualized programs in several areas.
" While there, the air condmonxng and automotlve instructors. obtalned‘- :
- individualized materials and, upon t their return, proceeded to mOdlf)”j_;
o and use these aids. Once again, the, college prov1ded release time and x
~+furnished. consultant assistance to help them develop some of the soft- i
- ;ware for the programs.’ T S

i : We currently have two grants for the lmprovement of lnstruc- k
o :_UOH ‘A developmental studies project is funded by a Kellogg Fouii-
~‘dation grant.to a consortium of fourteen community colleges and
“~Appalachian State University. This grant is. intended to stimulate the -
part1c1pants to develop meaningful programs for dealxng with students‘
who are not prepared to enter regular courses. At our college, it pro- -
vides matchlng funds over a three-year perxod for a director and. re»-f,
lease time for math and Engllsh lnstructors 0 develop approaches
and approprlate materlals : s
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provxdlng them at locauons and times convenxent to, tl'e_' _eamers -
Thls projéct antlclpates that current technology may' provxde a vehicle
or the: transmnssnon of educatxonal and health materlals to rural areas’

‘of 'North Carollna via tradmonal TV broadcast, current: and. expandedf
‘cable: TV coverage, and eventually space satellltes of the ‘ATS-6. vanety :

. Phase I of this project, to be completed by June: 30, 1977 ‘con-

“sists’ of the development of sixty instructional modules, thlrty m1nutes 3

n: length ‘Each institution in the project has the’ responsxbxhty for de-
elopmg SiX. :The completed 1 modules will be shared with the other insti

,. unons in the system at the compleuon of Phase 1. Thc intent of Phase I.

‘launch.a matenals-productlon program, provxde for staff devel-'_'

/opment and test a model of development and cooperanon thh ten’
‘institutions in North Carolma ' KRG

The total results of these efforts are slgmﬁcant. At the present ]

‘tune, all of our forty-two full-ume faculty members have had ;some :
;professxonal development and more than half have at least orie. course_ﬁ,

dualized. Six out of eight of our one-year occupatnonal'

programs have been revxsed so that students may enter at any: time
Although: much of the ev1dence of our success is intuitive; there is con

crete ev1dence, too: For instance: our attrition rate is down' from 30 per:

cent to about 11 percent in the. freshman year; our enrollment has in:
:creased about 15 percent faster than the state and national average, :
Tecent survey mdxcates that 90 percent of our local employer are satis
fied with our graduates (some 80 percent of all ¢ our graduates are e em
: ployed within twenty-ﬁve miles of the college), and we have an unusually
low attrition rate among. our faculty and staff members ‘But perhaps
lthe most. rewardmg result is the response of our students. One’ recent:
:comment sums it up well - “the faculty here really glves a damn about us.’

ar an VN : Stallmgs is vice preszdent for mstnwtzon at
~Caldwell Commumty College and Technical Institute
-(Noﬂh Carolma) He is also afﬁhated with Appalachzan
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: Today s. preszdem can 'have lutleidzrect mpact on
. instruction, but he should be: active in’ creatmg
a supportwe envzronment for effectzve mstructwn

it 1s potentlally related to everytl'nng else. So any orgamzauonal"
at enhances mstructlon isan mcredlbly complex social process repl
‘xth mouﬂaged obstacles and trip wires. NevertheleSs, such change
must be’ attempted because effective’ mstructxon is the raison detre of -
t_he commiunity college, and the number of unlts ofinstruction: dehvered _
:is the usual basis on which colleges receive fundmg from students and -
‘ govemment Polmcally speaking, by emphasleng mstrucuon, commu--
mity: col!eges have struck the state universities, their great. competxtors‘
"for publlc money, in their Achilles heels in a way that state leglslators .
understand Thus, for substantive as well as procedural reasons, effec-
t1ve, adaptable instruction which enables a diverse student populatxon'*" '
to_solve its problems, obtain credentxals and achieve other forms of per-" i’
'sonal fulﬁllment is, and must remam, the bedrock of the communtty
college Tl SR ¥
The dlrect role of the communlty college pres1dent in mﬂuencmg
1nstrucuon is often exaggerated In fact, some presldents who followed *.
the’ suggesuons in the lxterature ret1red prematurely, pavtlcularly whcn

‘New Disectins for Community Colleges, 17, Spring 1977.
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the mcthod recommended and followed hlghhghted the presrdent

leammg It is usually only the unrmtlated newcomer or the old-tlmer._
driven to’ the edge of psychosrs who belleves hécan do a great deal, for.
as s Suzulu Buddhrsm s ‘great interpreter to the West, once said, “In -
the ‘mind of the begmner, the possrbrhtles are rnﬁnrte In the m1nd of ;
the -expert, they are few.”.
o -Itisafact that some of the best mstructron and some of the most -
posluve chariges occur. wrthout the knowledge or support of the presr-
“dent. Furthermore, the limited ability of the president to promote bet-
“ter teachmg methods is dlmlnlshmg because.of the prevalent challenge
_,-~to authorlty, the development of closer. relatlonshrps between govern-
mg board members and other college constrtuents and the emergence

‘not only know therr nghts ‘they know thelr prlvxleges Knowledgeable
- ,"and responsxble individuals often perceive behavior necessary to fulfil
- ”college-wrde responsrbxhues as undue mfrmgements on person | fre
+ dom. The presrdent the balancer of individual and group interest,:
*caught in the middle unless individuals consciousness can be rarsed‘

., coincide. with group interest. An individual servmg the grou ; 25|
, may sunply be servrng enhghtened self-interest. = .
* .7 A community college with. assemve, knowledgeable, and
tenuous personalmes isalively place to be, but it isnot a place v where vthe
presrdent can_say “Thou shalt,” and they w1ll As. ‘Bushnell ‘wrot in
- 1973, “Faculty, students and communrty groups will no_ longer srt pa :

slvely while therr desunres are shaped for them”: (p. 129).7:0 &

“The ‘most :mportant instructional- change, therefore' come
fvjabout in relationship to-other changes that occur. wrthln ‘th, ‘"ins"tit'u-
. tion. The president who does not neglect mstrucnon but who provrdes
_; distinguished urganrzauonal leadershlp, in contrast to. focusrng on i
. structional leadershrp, will usually find instruction unprovrng ‘Even
. without mandaung mstrucuonal change, ‘the’ presrdent can: help
~create a setting that supports, encourages, and rewards the faculty
-.:-. member who initiates and maintains positive: mstructlonal change

- .:My non- Protestant friends notwrthstandmg, the historical an
- ogy of Martin Luther may be instructive to the presrdent whowould
‘ lead hls rnstrtutlon toward srgmﬁcant mstructxonal change In a v1gor-
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stratlon.,of leadershxp, Luther cr1ed “Here I stand” andi,,
itute’some. hallowed tenets of student learmng) :

: Before embarkmg on: sxgmficant mstrucuonal mnovatxon, one_lf;
rnust be: sure all essential funcuons (and some nonessenual onesthat _
will ‘make life more convement) are ‘well discharged. The president -

should take care of institutional housekeepmg needs and buxld an 1nst1-§v ‘
tution with strong supporting services. : S
A major lesson from the * one—new—commumty-college—a—week” .
period of the 1960s is. that unless a' strong basic college exists before .
the institution. undertakes extensive innovation, the innovation is prob-
ably doomed to failure. When paychecks are late enthusiasm for almost -
any msututxonal actmty cannot be. sustamed Ineffecnve financial con- -
trols or business’ management. 1nept1tude have tarnished many reputa~ L
tions and ended- careers (no matter the presxdent s commitment to in- .
_ strucuon if he is out of office, his commitment is ‘for naught) Policy
voids lead to indirection and lack of con dence in the top leadershlp i
‘Communxcanon failures always occur, but are more likely to in a period

.of change unless good lmks have been ﬁrmly e.,tabhshed beforehand
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_ ablllty to buy thenr way,,the presidep
lmust make : ure that resources are adeqnate to operate the i msutu

'pect of stable or dechmng purchasmg power bemgchased by expandmg
msntunonal needs and wrshes does not augur calm presldencres in the
foreseeable future. - 3

E Htstorlmlly, commumty colleges have been adnumstrators ‘col

,leges, but the numbsr of presidents who operate solo’ style is rapldly

dxmnmshmg Itis. plausnble that when faculty members, the real imple-
‘menters of mstructxonal change, can 1dennfy with' pohcxes affectmg
them, they may pursue their tasks Wllh great. alacnty Welfare polxexes
and instructional pohcxes are of paramount concern.: ‘Thus, one of the

,greatest challenges to the president is assuring that an organizational

structuré is created and mamtamed that- pmvrdes for effecuve .con

*sultanon thh the faculty as well as Wlth other groups of the Lcollege.

“The presldent has no set procedure to follow m creatmg his sys-‘ :
tem for obtaxmng information from all constituent. groups. "A desiralde:
system contributes to’ institutional problcm-annapauon (and. solvmg)

] enhances the mfluence of students, those oft-averlooked consumer
cmzen whose average age ‘is now 29 i in the’ commumty college The
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‘rs—-xs a good way § for the presxdent to learn what the xnsutuuon needs
provrde in, order to suppon mstructxonal unprovement Some sam

; l Knowledgeable admuustrators who are- mformed about cur-
< ent pracuces in systematic instruction. : D e
Sl 2, Counselors who understand systemauc mstructlon and wn;j
plam itto students - '
8. An envxronment recepuve to creauvnty :
4, Eexxble reg-lstrauon procedures allowmg nontradmonal class
schedules. SRR SRR
L 5. At lzast one other faculty memb.:r to work thh who has snm-" S
ilar interests in instructional development. -
71+ 6. Adequate audiovisual equipment and supphes . :
- 1. Location for mdependent stud) by students in whxch pnnt ‘
and nonpnnt matenals may be placed.
<. 8. Release time to prepare syste'nat.c mstrucuonal matenals,'_ :
.. 9. Summer fellowshlps for instructional development.
10 Ment recogmuon of mstrucuonal developn‘ent
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"18 An onentauon program for students x
- v_9 A faculty hbrary thh books and matenals about systematxc_

1

20 An off ice env;ronment conducwe to work N‘
2L A faculty evaluauon system with relevant crltena»

22 Interest by chanrperson, dean, and pres:dent. Tt ‘
Dogmauc msutuuonal approaches to instruction are about

hkcly to succeed as a fat man on'a crash dlet. Teachmg, hke other kinds:
"of human' actxvxty, is affected by fads, as we surely saw in '1976. when al
candndate for: presxdent of the United States' endorsed mdmdualtz
instruction. Would :hat he had. mdxcated whether he'isa behavxonst,'.
‘humanist, or personalist]’ 'Human beings are complex, and for;all th
‘research, we do not know exactly how. leammg occurs. Therefore,' ]
Veclecuc approach to xnstrucuon deserves support. Inherent in one’s’
‘support of such an approach is a- wxllmgness to accept that' some ew.
‘methods. may faxl and that some. proposals for lnstructnonal develop—v
-ment may have to be denned ‘When faculty members know that support!
w1ll not be withdrawn at’ ‘critical. times durmg the development pro-‘
. cess; they can better work through 1ntrxcate teachmg problems wi
‘fatl-safe secunty l‘reedom to expenment with dlfferent kinds’ of in:
v tructnonal modes to meet the varying needs of a student body “as,di-
verse as- Amenca xtself is.an’ unportant component of a commumty.
college for its faculty. o
+The communxty college presxdent has the responsxbxhty to pro-‘
“vide an orgamzatmnal setting in which ‘'students may learn our- society.
Although we have abandoned with a:sense of good . nddance the: old{
‘credo ‘that: teachers teach, ‘administrators” administer ‘and. studen
study, the communxty college presxdent who seeks mstrucuonal change
‘without addressmg the total organxzatxon w:ll expenence unnecessary5
_dtfﬁculty and dlsappomtment. ‘ : .
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o oat Los Angeles, and is curmuly dean of continuin,

- educatum at the Umvemty ofTexas m Au.stm ;

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

Let_me state at the outset that my knowledge and expenence on the
topic ‘of this monograph are limited to that gained over the’ past t ten:
ears as a board member, vxce-chalrman, and finally chairman of! the
érd of one community college—Burlmgton Commumty“College in:
Pemberton ‘ New'jersey ‘With that disclaimer, let me say that' Burling
as beer ntinues to be, characterized by instructional change
Well before. the’ first:students énrolled in ‘1969, the planners' lecided
t th pntnary goal of the college. would be to encourage innovation
and’ xpenmemanon axmed at provxdmg the.best possxble_ eachmg
learnmg expenences for the citizens of Burhngton County Let'me also
say that although we feel we have made significant progress toward this
goal, we have not yet arrived (and we probably never will). We've had

: vur ccess énd our fallures. but the net’ result _has been overwhelm

‘ posmve. . ,
Our goal of encouraglng mnovatxon and expemnentanon served
basts for selectmg a presxdent and dean, _dcvelopmg educauonal
catnons for our college facnlmes, and recrt’uting the faculty, it also :




Q

ERIC

Aruitoxt provided by Eic:

the pursult ‘of excellence m'both teachlng and leammg was considered
an integral’ part of; that. phllosophy
Jtmayy well be asked Why all the emphasxs on leammg andinn

o vatxon and expenmentanon’ Followmg the tradxtlonal methods woul ]
-':have been much less hassle and. there were’ certamly plenty ofrprece-

dents and. examples to ‘use as guides. Yet for essentially th ée reasons
-we felt that our new collége, one of thirteen then ‘being_ establlshed

in New jersey, should be dlfferent- H the changlng times; (2) th n;
. “ture of the students we expected to serve; and (3), publxc 0p1nxon

In 1967-1968 we were quite aware of the changes occurring in’

our socxety and the rapidity with which they were occurring. Although ;
o none of us knew where these changes were leadmg, we knew: that butld'
-inga college desxgned for the past just did not: make any sense.-We
'_wanted to build acollege that incorporated the best that was then known

~ - about teaching-learning and one that would be flexible enough to adapt. .
- to developments which were still “down the plke s

Further, since each board member was a “county resxdent and

most ‘of us had lived in Burlington County for a number of years, we
. knew’ the county and its people We knew our students would: vary.
wxdely in'age, ability, and socxoeconomxc background We also knew

there were virtually thousands of young and. mxddle-aged graduates

‘ of New Jersey high schools who had been unable either.to’ enroll

- one of the few state-supported four-year colleges or to afford to ‘go out

; lof state. And we knew the manpower needs of the hundreds of busi-

: nesses and mdustnes in our area. It _]ust dxdn t make sense to us to plan
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w er;' we felt th'at the ma_]orxty was 1n favor of chang not chang
n sake, but change that made sense. We realized that the effec
tiveness, of the: proposals we were advocaung would have to be proven,
especnally those that might appear to be “frllls” or more expensxve than
more famlhar approaches ' T :

fac:lltatmg actions

Asl look back I recall that although the charter board member
dli_'fered on many aspects of our tasks, we all agreed onone thlng—the'
selection of a proper. presxdent was our first and most. 1mportant orde
of business. Because we were familiar with the results of a'very, thor
ugh feasxblhty study, we had a’ general knowledge of what a commu
nity. college was; however, none of us pretended to. have’ any deﬁmt
deas:regarding what. mstrucuonal approaches would be apprOpnate
"ke.many modern-day polmcran , we were much ‘surer ‘about. wha
jas- wrong than we were. about what should be done ‘We needed an’
educational leader fora presxdent And as the past ten yearshave shown
we fortunately found such a person, a president who, with “the. assis
tance of his dean and other key staff members, has been able 0 chart"
our dxrectxon. ' :
“'I'm sure that much of our success has been due to the more than
fone year of lead time that the presxdent and dean had to plan togeth ]
‘before the. first students were: admitted. It was dunng thxs time tha
much of the groundwork for ‘our innovative. leamxng system 'was .
Thls plannxng lncluded a-very. comprehensxve set of’ educauonal spec
tﬁcauons ‘which were to be the blueprint for: burldmg construcuon
,and the desxgn for a systems approach to leammg Our new campus,
-had _match our educational plan.. RS NPt
; Traditionally,a lay board of trustees in thls posmon would revxe
ducatic nal. speclficauons and approve architects’ drawmgs whxch fez
ured classrooms and lecture’ halls. However, we were’ determxned not ¥
0. be tradmonal-—so what then?. Flexxbllxty was. absolutely necessary
To meet that requxrement we asked the presxdent o visit’ collcges
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and budget items whxch although at; umes unprecedented were
thought to be quite essential to our goal Justa sampling of :

, lude Hpolxcnes (and funds) for summer faculty fellowships t

‘ urrnculum “development; a rather definitive faculty evaluauon plan

: based on; clearly defined crxtena, a very nontradmonal faculty _load
ystem° a copyright policy encouraging the faculty to produce Curricu
ar matenals thh commercxal appeal and generous travel funds o

for. ew Jersey) One. of these was desxgned to facxlltate dxfferenuated
ta_F ing. As some of the teachers developed self-mstrucuonal ‘material
“we found it to be:both economxcal and more effectxve to employ less‘e :
-penslve xnstrucuonal ‘assistants to staff newly created mdependent
leammg centers. A second action’ approved (in:1969) was the appoin

“ment of two assistants in the dean’s. office. One. slot was for., an educa_-

,‘uonal development officer whose task wasito train and assist new. and
‘ existing full- and part-ume faculty members in the use of the systems
approach The second ‘assistant was an educauonal research_off cer

.

S
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» ,A step‘kbeyond the' freeholders was the commumty served This
mduded'ou’h ‘tudents, but those who were not students also needed

pposition ‘u !
ffecnve There always wxll be those that cannot be convmced that the

uve publlc I elatxons program smoothed the way at ﬁrst we found that a
ontmumg effort was requn‘ed ‘N w_faces appcared attltude ' hanged
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Two consullants who have asszsled many commumty‘:’
: colleges desmbe the current roles of consultants and.
SRR e ejfectwe ways to use: thzs resource ',

James o. hammonsg‘j‘"
walter hunter"-

.Stgmficant changes have occurred in the commumty coile
_cially during the past ten years. An analysts of these changes '

‘eral stgmﬁcant contnbutmg factors. Foremost, of course, ha been. the,-‘

,rapld growth rate of the colleges, which not only permxtted but. per-

haps’ encouraged, change. Second, a. small but growing’ number: of
ducators assocxated -with two-year colleges have been. w1llmg to: rxsk_f
reputations to. try new. approaches Thtrd extemal money. to supportv_'

change has been available from federal, state, and private sources. .And

finally, a number. of external consultants or “charnige agents”, have been.‘j
'Vallable to help initiate,’ accelerate and guide the improvement of o
ins ructlon This: artlcle focuses on the role of these mdmduals—-many ;

f whom were early faculty mnovators —-and suggests several guide-

s for their effective use. . : o

o .‘ The funcnons of consultants to commumty colleges have changed
1gml' cantly since : 1960 ‘When the’ enroilment boom was: begmmng,. L
their major task was to help mstttuttons serve all the students who

B wanted to. enter In most mstances that meant helpmg new colleges get b
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gmze

’ ‘that certain’ ttmes are lnappropnate for undertakxng such an endeavo
: An expenenced observant outsxder who is’ sens1t1ve to a campus: cl

= gredxent needed for change is: both a legmmate and’ a tradmonal role
‘-"of the outsxde consultant Thus, consultants may be used to_ plant

'as needed tralntng, support services, and relnforcement

Salesman. Often what is needed to initiate change tsa real “ball,

Aof ﬁre, a person who, by the. sheer eloquence and v1vac1ty of his pre-
,sentatlon, can cause previously reststant faculty members and admm-

istrators to become receptive to change: This is a very. spectahzed role

‘ wh1ch only a few consultants are equipped to play. It should not be con-.
‘ fused with the: more general catalyst functton, whtch consxderably
__more consultants can fulfill.- :

Tramer This is easily the most. common role of consultants in

[mstructxonal change Unfortunately, most consultants are used pn-
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t(s) Rese‘_ rch. and expenence——pamcularly m th field of
management and orgamzatlonal development—-clearly mdxcate 'fhat
qualtﬁed prsons who arecredible to the faculty and staff and who can
provxde day~to-day assnstance to the staff once the extemal consultant
|has ‘gone ‘are extremely 1mportant to" mstxtutlonallzmg the changes,

ght.” The: training of internal persons to’serve as trainers—-a task
which' only a few: consultants are qaahf ied to do—ls one_‘of the best

ways.of "nvestmg consultant dollars e :
‘Manager. Once a change effort ‘has’ been mmated the
nly. begun An mstntuuon in a state. of change likea chermcal reactxonn
'der‘way, is very volatile. The advice ofa knowledgeable, expenenced“:"
nsultant during this state can be essential to the success of the under-
takmg For example, determmlng when o hold 1n abeya ce}o to intro-
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can the ul’ternal staff, whxch

hey? ‘Persons: serving in consultant, capacmes are,
ckgrounds as varied as the. roles they‘ﬁll The follow
st typ!cal 5

e ','ho because of some success in their.exper

consulting.-
ken_ShouId TheyBe Used? Unfortunately, th
le igns” to help an, administrator determm when to seek |
ce _as tance of 2 consultant. There are,. however'_a number ‘o
gen, ral situations in which a consultant can be invaluable. For. xample,
utilizmg an outside person is an obvious move when"the  in ernal'sta

/IS 100 close to the problem and afresh unbiased ou g ed. Stm
- ilarly,an external consultant is useful when specxal expertise is reqL
because no “msxder |posesses it. or because the internal’ dynam1cs are
, such that, even with the necessary knowledge, the expert cannot be

prophet in; hls own house.” qute often, too; an. ‘external consultan

.. is.a wise, investment. when tlme is crmcal and avallable staff membe

already overcommitted. .
- Houw Can They Be Used E[fectwely? Our expenence has shown tha

._consultants are’ rarely contacted by someone who knows how to use’

thern effectwely Yet the- rules are quite simple (although you may re
quire the helpof a consultant to take the fnst two steps before you can
proceed further). Ty

« 1. .Determine whether a need ex15ts— need” bemg deﬁned as:

the gap between where 'you are now and where you wish to be.-.

L 2. Assummg a need exists, state the desired results or. ends you,

E hope to achleve. But don’t confuse desired ends with' actmty or means.-

For example, a faculty member’s ability to write better test items may't be

_a destred end or result, a workshop is an actlvxty or means of reachmgv
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pver: the‘followmg ltems (these may seem obvnous but expenence has’
shown théy are too often overlooked; and failing to deal with them can
eriously ‘atfect the beneéfits of the consuliing dollars mvested)
(a) the nature of the’ consultamshlp ‘Be precise: regardmg:
" what you want the person todo or the results you expect.
Provide mformauon regarding background events lead-
" ‘ing up to the decision to utilize a consultant. Be. honest_j
: ’regardmg any problems or issues. whxch nught arise. If:
- previous consultants have been used, be sure to state who -
- .: theywere, what they did, and what results they achieved.: "
(b) the exact dates and times. Remember toinclude your-plans -
... for* get-acquaxnted" cocktail sessions, debriefing sessions
- at night, and the like; otherwise you may find the consult-‘ '
.. ant has made other plans which conflict with’ yours. -
(c) determine the consultant’s needs for A—V equnpment, i
' space, duphmtmg servxces, and so on.. ~ '
-(d) the fee.. - s
“'(e) arrangements for lodgmg and for transportatlon bothf BE
. toand from the airport and from the motel to the site of o
_ the activity. ' ’ o
(f) regulations regardmg per-dlem allowances, allowable ex-"
" penses (rental cars, for example) mode of travel (tour-
ist- airfare is not assumed by ‘some: consultantsl), and
-required receipts.. ,, 5
: 6 Prepare for the consultants visit. Too often nothmg is done B
to, repare ‘the staff for a visit or else the members are not told, early‘ .
enough to make adequate plans. The results are conﬂxctmg appomt- kL
ments, loss of time, and generally reduced effecuveness. e e
N 8 Dunng the visit, desxgnate someone to be avaxlable to asslst.“--
the consultant if prqyectors fail to work malled matenals fall to amve,.-_,
or: other unforeseen dxff culues anse o
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. The comments and suggestxons we have made here are based on
-a, wxde range of consultauons over a rather long time: These’ expen
,ences suggest quxte clearly that the change process is: extremely ‘com-
i ‘plex and frequently frustratmg However, these same experiences d docu-
‘ment that change does take place and that it can be facilitatcd. External :
7.consultants when properly selected and unhzed are often the essen-
fual mgredlent in bringing it about. s

" Consultants have' proven to be cost~eﬁ'ect1ve, nonthreatemng,
-‘»and legmmate aides to community college educators. Certamly the
“",ob_]ectxve point of view of most consultants prov1des a rational startmg
‘j;pomt for change And when objectivity is added to extensive experi-
ence, externai consultants may be the most unportant force available
‘to guxde both the direction and the magnitude of change. Moreover,“
Cif the: consultant can lower the risks of 1mplementanon ‘he or she will -
“have earned the fee many times over, bemuse the costs of a ma_]or

hange are quite high. ‘ :

- Two caveats must be made however Consultants must be care- .
fully selected ‘and used; and the xmplementanon and maintenance of i
‘change must be honestly supported by the attitudes, the budget and the -
'_acuons of leaders within the institution. Changeisa very dehcate process L
.that must be carefully nurtured and. remforced ;
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]ames 0. Hammons is professor and ‘coordmator of higher |
'(, educa:wniat‘the Umverszly of Arkamas"‘AjE? several
- “years’ experience as an ‘administrator in three di ﬂ'erent

- ftwo-year couege setlmgs he became a umvers:ty projessor

Wallate E. Hunter is an assoczate pmﬁssor of hzgher .
educatum at the Unwerszty of Missouri. He spent more,
than ten years as dean at Meramac Commumty';ColIege
(St Lou&s Commumty College District) béfore becoming

‘ a umvemljy professor
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_ ay in the first f'ive decades of this century is dxscovermg that it “am ‘

all right 1 no'more.” Professor Pnnt-Orlented may find that some cul-

ures do'not place a hlgh value on. prmt asa form of communlcatmn"
sorne students in her class may be unable to, as well as unwxllmg to, read

Professor Punctual may discover that black peoples time: clocks :
different from hers or that people in wheelchanrs oron crutches needl
bathroom breaks more often. than others do. Professor Podxum who_
enJoyed the relative security of a classroom thh desks,. _chalkboard,’
and visual aids, may now have to make do with'a cramped prison’. cell"
thh no facﬂmes, the second floor of a bank bunldlng with business trans-:

“‘,;‘ actions going on all around the class or someone’s living room.. Here,
then, is the faculty member ready to xmpart the knowledge of his field

through a detailed loglcal lecture; ‘but here. also are. mar y students,
ho may derwe little benefit from such a presentatlon Surroundlng
both is the communxty college thh its commxtnnent to meet the needs of
its varying e elements. v : B
. The issue is clear. The college must meet ns commxtment, and.,
therefore the onus is on the college to change the teachxng envxron

lums for Commumly ('ollege:, 1 7, Sprmg 1977.
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ven the: economlc ﬂuctuauons durmg the: past ten years";\few are vol‘
ntanly seekng Job changes Thxs' 'xtuauon, coupled w1th the slowmg»

' change through new blood : »
The entrenched teachers (and often the secretanes and other.

tmg change. Obvxously, havmg all faculty members :'go of camp )
d, burdenso e

peaﬁc e _pernse to the college, he/sh_" generally acts as a, catalyst only
,.Whereas _the‘mtemal agent provxdes e)ipems >'as well as support ant
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feac'nng people Thw ﬂemb'hty covers many strategies \ which reqmre“,_ L
ra'mng Dependmg upon f{i nancxal resources ‘avzilable,  the. ‘agent .
hould be teaching no more than one class. That one class is important, - -’
though ‘because the agent needs to malncaxn and bmld on’ whatever“.;‘:a
credibility he/*hp has established durmg his years of full-ume teaching’ -
mhfhxs colleagues He needs to remain as much as possnble one of them; "
'ermorc, the agent needs to stay personally in touch wnth iie vsl-r"
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Regardless of what strategles the agent developsand.,,utnllzes,
r locates in colleagues, he must at all umes demonstrate and malntam ;

ternal’ change agent may not. forget who the cltent is’ or what hls task
is: Whereas others may be able to bite into the frults of the i grapevme, )
th ’change agent must not. If appropnate, issues(and these ‘may be
any issues since different people are sensitive to dtfferent concems) :
can be’ confronted by askmg whether the group. needs to tnvesttgate
to. what extent such’ fruits are growmg, but if the change agen ‘over
hears some udbxt and passes it along unthmklngly over coffee today,
by tomorrow paranona ‘will begin to develop in some. part of the chent
system. By. the same token, even if the agent keeps all ¢ ‘confessions” -
and issues’ mwolate, but is seen walking into the: amdemtc dean’s ofﬁce :
for five hushed minuies nght after consultmg the dean’s subordmates
the damage is done. Since it is difficult'to motivate people to want to .
: change, and since it takes much courage to admtt havmg trouble teach- L
ing X students Y matenal the development and maintenance of a ﬁrm '
trust between the agent and members.of the faculty : are paramount
-.',“Do as I say, not as Tdo"isa poor learning ; maxim for anyone
but ;for the internal instructional change agent it is disastrous. The,
agentis always modehng whether or not she wants to be. Somehow the .
desxgnatton of bemg ina posmon to help others change, Whlch carnes
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52'» beltef in what one is domg, thts energy is. very :mportant Although itis
easy to celebrate thh the faculty member who comes in on Mondayw

ay be more difficult’ to communtcate that same spmt at:five o clock
hen maybe the fiftieth person in need of a btg smtle or an enthuslasttc

:Hreply-c)omes through the door.

* The change agent should, secondly, be able to feel and exhtbtt:,

.nearl‘y unlimited ‘empathy - and patience with her cltents Headache
number 212 to the change agent is still headache number one to the -
scurrent client. Like a’counselor, a factlttator a parent,- the change

agent wants to listen actlvely and. sensmvely to the client without judg-
mg ' hhether or not the client really has a problem, whether that prob-
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0 demonstrate }us behef in the need to change and grow by engagmg
personal growth program. The agent ‘'has as many- problems, emo-
al needs; and areas for growth as anyone ‘else. But unlike them, he
usually has to ‘cope ‘with them’ off ‘campus, since he'is: responsible for.
maintammg confidenuallty with, each client or. potentlal chent (every-
one on the campus) and is probably conductmg whatever programs
~are offered to- promote personal growth-on mmpus He néeds to' go
‘felsewhere to.acquire new skills for. professnonal use and tobe in‘an en-
;\'nronment ‘where he can deal with his own anxieties and frustrauons
: . Above all, since the mternal instructional change agent has all
= ‘jof these high 1deals for which to strive, she should als6 be able to walk
j on alr (Wallung on water. has been done already) w

«:Alberta Goodman is chazrperson for cumculum and
mstmctzonal support at Miami-Dade Commumty College,
- Miami, Florida. She has served as an mtemal change
. agent there (wzth varying titles) for six years. Prevzously

! “she was an associate professor of Englzsh at M tamz-Dade

¥
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oplng new curncula “'.w} teachxng methods—-they have sought and
: obtaxned assxstance froas:  number of sources. One of theae has been_
‘:the university. But unzit the mld -1960s,  university contnbutlo :
_community college development were limited primarily to a few- writ-:
: rxngs and a handful of graduate programs for the preparation of admm-, L
- fstrators. Less than a dozen major universities had such graduate pro- .
grams « or faculty members who were senously addressing communxty""f '
- -:college developments But that situation 1ias changed. In the past ten .-
- years, major ¢ commitments to assist communlty colleges in ‘their devel-g; o
opment have been made by universities in all parts of the country o
e Although that assistance is ‘going, to every aspect of communxtyj
fcollege development and’ operatxon, this article focuses on what the "
. umiversity is doing to help community colleges 1mprove their instruc- N
‘ltlon through (l) scholarly study and 1nvest1gauon (2) faculty prepa-”‘

Neis Directions for Communily Colleges, 17, Spring 1977. -~




ypes. ‘One is the research of ‘graduate students directed by unrversxtyf.:
professors, frequently for doctoral dlssertatxons Durmg the five-year’ 5
penod 1970—1975 more: than two hundred dissertations .related :to
- instruction .in community- colleges were reported in -Dissertation Ab—"‘
stracts International. ‘Following is asample. of recently completed d1sserta-
' tions selected to show geographic and institutional representauon oy
. Balley, Samuel D. Educational Needs and Existing Resources for Commumty .
- College CumculumDevelopment Unwersxty of WestVrrglnla, 1973
) Tullxs, Lyle V. An Iniegrative Theory and Curriculum Model for. General
: Educatwn in the Two—Year College Oklahoma State Unwersxty,v',
e 1973, . ,
V3’jenk1ns, Charles G. Provzswn Sor the Superzor Student in the Two-Year Col-_‘“
L legen A Case’ Study with Recommendatwns Northern Illlnoxs Unl-'
L versity, 1978, 0
Eggebrecht David W. Development Qf a junwr College Curru:ulum forLan-
‘guage Dwergent Studies. Marquette University,- 1973 ol
‘ Haywood Margaret L.4 Plan forIncorporalmgBlaek Students mto the Gen:
o eral Educatwn Program Qf a Commumty College Unxverslty of Flor
v ida; 1974 ' ‘
”:Odm ‘James A. Conszderatwns for Change in Commumty College Englzs
 Instructional Programs: Unwersrty of Michigan, 1975."
"LF auley, Paul C. The Administration and Supervision of i Remedial Mathmnat' 5
Progmms in Two-Year Colleges University of Utah 19755
‘:Hahn Thomas' C ‘Audio-Tutorial Instruction: Eﬂects on: Facully and De
7« partments-in Selected Cali fomza Commumty Colleges Umverslty of
+'. California, Los Angeles, 1976. - .
b Klstulentz ‘Andrew D. 4n Analysis. of Two Approaches Used in Teachmg.
i Readmg and Stua'y Skills Improvement in Two-Year Commumty Col-v:"
3 leges Pennsylvanla State University, " 1976. S
»'In’ addition to- d1rect1ng the research of graduate students unl
ersxty professors themselves have conducted slgmﬁcant studies of “com-
"munlty college teachlng Noteworthy is the research by John Roueche
nd Oscar Mlnk at. the Unxversxty of Texas Slnce 1972 they have con-




he Commumty College San l-ranclsco ]ossey-Bass, 1971..
,Cohen, ‘A.M:,and Brawer, F. Confrontmg Identz!y The. Commumty Col— :
' “lege. Instructor Engizwood Cliffs;'N.J.: Prentlce-Hall, 1972.
.n~add1txon ‘Brawer and! Cohen have conducted researc -through the,
specxf’ c medxum of the center for the Study of Commumty Colleges at.
UCLA. Ifor instance, the)l recently did a series ofi investigations on teach
ing ‘the’ humanities,- xnciudmg the curnculum, faf"xlty, :md students
The results of that research have been pubhshed ina sernec of ERIC‘ :
,monographs o : 3

. faculty‘ preparation arad adi'anced graduaté'fStndi.'

i Unlversmes have made a sxgmf’ icant contnbutlon to mstmctxonal o
change in community colleges. through graduate programs that pre-_',",“
" pare faculty members and administrators to effectively serve a’ hetero- o
geneous student: body One of the earllest of these was. the Interde-{f‘.
partmental Master’s Deg'ree Program for ]unxor College Instructors. . §
1ntroduced at Florida State Unwersxty in 1959.. The basic. components"»_,i

of . thls program were (l) a-major-in- the teachxng field, (2)'a minor in -
community college ¢ educatlon and (3) a supervised teachlng 1ntemsh1p v
imilar efforts were undertaken. by many universities in the late 1960s .-
d early 1970, spurred in part by fundmg from the Off ice of Educa-
“'tion and the National Science Foundation., Those programs ‘had’two.
related obJectlves One was to increase the supply of community college B
mstructors to help meet a crmcal staff need wh1ch had been createdjv_ o
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u ‘well-quallf' ed communlty college teachers. .. 7. ‘
“The. govemments support was, substanual ‘as‘were the results .
n 971-1972 .the Educatlon Professxons Development Act. funded;.
tfty-four unlversxty programs thh 557 fellowshlps specxﬁcally for the’
,repara jon’ of ‘community. college personnel and another tlurty-one_,
: gramk were given 263 fellowshlps to. be dlvxded among two= and"
four-year personnel (O’Banion, 1972; p..128). Many, though. not all
vho, received 'those fellowshlps subsequently assumed posluons as
commumty ‘college teachers: and admlnxstrators wnth lnstructlonal’
leadershlp responslbilmes. In 1978 the ‘American ‘Association of Com
munity ‘and Junior Colleges published a catalog hsung elghty-ﬂve unl
versities: whlch reported that- they offered graduate programs 10
prepare communxty college snstructors. I do not mean to suggest. that
‘these programs were all weill concexved for that purpose, but certainl
a good number were.
" Doctoral level programs for the development of lnstructmn
leadershlp during the 1960s existed primarily in the eleven universitie
“which composed the W. K Kellogg Foundatron s _]unlor College Lead
‘ ezshlp Program. That program was initiated in'1959 by the Foundation;
" in cooperation with the American. Association of Junior Colleges.an
. funded by them for about ten years. The recipients of these fellowshi]
! and support services were the University of California at - Berkeley, the
- Unlversxty of California at'Los Angeles, the. Unnversnty of’ Colorado
Teachers College of Columbia University, Flonda State Unive he:
: Unwerslty of Florida, ‘Michigan State University, the Unlverslty of
* Michigan, the Umversrty of Texas, the Umversr.ty of Washmgton, an
" 'Wayne. State University. Because their programs were' not. hmxted‘ )
- instructional leadership, some gave more emphasis to that area than
"others. However, more than two hundred graduates of those program
“during the 1960s assumed communxty college leadersh:p roles many of "
wlnch were concerned with i improving instruction. - :
- “Those: programs, along with. the raptd growth of communttyﬂ
»college enrollments, provided the impetus for other universities to
“mount similar efforts. In 1970, R. Smclich surveyed colleges and uni
‘versities. to determlne how many graduate courses and programs they.
" offered to prepare community colloge leaders and staff members. He '
xdenuﬁed eighty-seven universiti:« wrth such programs (O'Bamon,‘
1972 pp. 121-24, 183). Morgan's mure recent analysis (1976) shows'’
oa declxne to, ﬁfty-elght, but: 1he nuier is substantnal neverthcless. 'I’hef‘
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may be accounted for, in’part

reducts n;b‘etween.,197‘~_()ﬂﬁz€i'r’id'{1'57'6‘1.: 12y be -ac r, in’pa
; ral funds for such programs..

Ay,it‘ilc Ay .

iscontinuation'of fede

wmberof recently developed graduate programs addres
cific instructional needs. For instance, Appalachian State University

has begun a 'program to prepare vocational-technical ‘teachers. The

ociate degree graduates from community college vocaticnal

ograms'and provide them with 2 two-year, upper-division_
. Thos training exends the students' backgrounds in thei
F s of specislization aind also gives them a background inf commu-
ollege teaching and curriculum development.. =i~
The University of Michigan has developed a doctor of arts pro-

gram in the téaching of English. Although the program is designed 20

v

rve. both two-and four-year colleges, its program director came from

ollege, and hence the curriculum is particularly attuned
riictors

to the needs of community college English and humanities insirz
(Fader; 1975, pp. 41-47). Other graduate programs in Englist: ar:J +*
manities are-in:operation at the: University of Florida, the Unive

sity of Massachusetts, and the University of lowa. All -were modeled
after the Guidelines for English Teacher Training Programs developed’
the Conference or: College Composition and Communication, (Cowar,
971, pp. 803-18). Other fields have also created commissions to :1%
dress the preparation of two-year-college teachers. An example is die
Comnmittee on Physics in the Two-Year College. - =~ = - i P

“uin ' The progra‘mswdevelopcdquendy by two Qt‘het'_’uni‘\"c‘riit‘iés‘iwi”l’;i;{
" be. described briefly to conclude this section. In 1975 the University -

- of Texas-Austin initiated a community college teaching program de- . ..
.. 'signed for doctoral studcits in the humanities, social and behavioral

" sciences, and natural sciences. Advice on the qualifications that'would
'make Ph.D. graduates attractive to community coileges was sought from

o ‘,"é"iiih“iﬁ"ﬁfﬁit)’"tollegeadministrato' s The features of the programinclude

;. ..~seminars on instructional innova;ion,f,no‘ritradi‘tional‘tegchiﬁgitéchi' :
" niques, individualiz ed and self-paced instruction, and assessment )techA-.f S
. *7" niques, as well as a teaching internship in a community college. - "
.. +"'Wadshington State University in the fall of 1975 undertook ajoint -

. program with Big Bend Co‘mmunityCOIIege-:td prepare staff members
“for developmental learning centers (also referred to by such names as’ -
'Jearning skill centers and basic skills laboratories). A background in -
sicher English or mathematics is required to enter the program. The
* students works toward a master's degree, taking courses in adult learn-
ing, the teaching of reading or mathematics, individualized iinstruc- .

tion, 'and the community college. Each student has a full“quar;e‘;"s“i
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of thls‘,change_lxs thee fact that. umversxty professors in‘ ademi
dl;cxplmes are beoommg involved in planning and nnplementmg grad-
uate programs desxgned speciﬁcalxy far preparmg commumty college
faculty. members. L

: ll‘lStluﬂeS, and shor: courses

Before commumty colleges occupled a slgmf cant place on,llle

educauénal scene, universities were: offermg w:::arkshops, conferences
-and short courses for pubhc school teachers, usually dunng the, sum-
mer. And thus when the inservice development of the commuinity ¢ col-
-~ lege. pmfessxonal staff became 1mportant. l.he umversxtxes followed th
-earlier ; pproaches. '

~ 'Like the preservice yrﬂduate programs, the se workshops an ]
courses recelved ranch assistance from the federal government dunng :

3

" the late 19605 and early 1970s. Particularly relevant to, instructiona)’
-change were the Nat{onal Science Foundation'’s program for upyradmg

.. science teachers and'ike short-term’ training programs, and. graduate

.. level institutes fund“d by Part E of the Educauon nofessxons Devel
opmen: Act.”

AIn 1970 th e A1 rerican Assocxanon of Jumor Colleges surveyed.%

: members. Tlus study. dlsclused that.

" e There were 276 workshops and short courses conducted in 5.
‘_1970 ('l’hey mcladed l:oth umversny-based and ﬁelﬂ-based oppor- -
tumues) . ‘ o
pole Approxunately 10 pcrcent wer2 concerned thh academxc?"
dlseiplines. : . :

. eTen percenf m..“ '"lth vocauonal-te..hmcal matters. g
OTthty percent were on cumculum development leammg,-

‘ '*theo'ry, and relar:d topics.

m The mos: reccnt natmnal surwv o" unxversxty-based workshops
u.,...rene“s, and short courses was made by Chavez (1978). Me ident’
fied ‘--'r -elght umversny-based short-term programs' exghu'en were
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colleges, and : m
ty colleges utxlxze thls experuse m a host of ways For ms AnCe th

g T grams experts w0 ‘advise them on' how to develop audlotutorralf
laboratories; content-area speclahsts to help redesxgn currxcula, aniin
stiuctlonal deslgn specuhsts to conduct workshops on topxcs sucH as
wrmng course objectives. :
‘ Umversmes mcreasmgly are encouragmg thexr staff members_‘
' to.assist commumty colleges and, in some cases at least, are recogniz-
mg such services in their reward' systems Washmgton State Umversuy:' :
-isacasein pomt There, ‘half the time of a professor of commiufity col-~
lege education is made available by the university to work with com-ﬂ""
unity. colleges of the state. The only cost to a commumty college is the'f"
professor’s travel expenses. - ' + .
."Two studies have been done on t.he f' eld services provxded com- ..
mumty colleges by universities. Cooper (1975) surveyed thirty-six "
umversmes which had hxgher ‘education’ programs: ‘with a commumty:f T
college. emphasns. Among his ﬁndmgs were the followmg » DT
o The services of the umversxty were made avallable wuhout cost S
to in-state community colleges upon request. o it
® Services were generally of an ad hoc naturc, though umversx-,
ties’ wnth estabhshed programs. camed out more long-term and con- |
. tinuing acuvmes ,than dxd umversmes wnh newer programs G
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*'was conducted by MCCabe and. Smlth (1975 PP-: 13—14) They asked a

‘group of experlenced commumty college teachers, depanment heads;

and admxmstrators to 1de'mfy the slulls, abxlmes, and amtudes needed‘

Y:
mose ‘of Bogart (1976), bat they identifi ed.a, number of atmudes and
person..Ltv"factor., that were not mcludt:d in Bogarts study Teis de
‘batable whether attitudes: and personallty factors can: be: changed by
an inservice er graduate program They probably need to be dealt with.

r-pnmanly as selecuon criteria.

C Bogart s survey poses a quesuon of narucular sxgmﬁcance to this
paoer, namely ‘What role’ slvould the umvemty play in the connmumg
-and inservice (~clucanon of conr'muruty rollege faculty and staff mem-
bers?" Asnde from the. fypxcal graduate courses, degree programs 0
sultmg acuvmes, and conferer.ces, university specxalnsts in communit
college educ';uon envision their role-as one of workmg closely and c”‘
operauvely wnh commumty colleges in 1dennfymg inservice educatlo
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in Rerow'ces in: Educatum (formerly Research in Educatwn) and are avatl-
able to communxty college faculty members and admmlstrators both_‘,__

and: distributed about seventy- publlcanons, mcludmg a number‘ on'.
mstrucnonal change. A third activity of the C]eannghouse is. gnvmg*ﬂ!
;assxstance to ‘educational practitioners by preparxng bxbhographxesr :
and- conducnnq searches and research summaries-on: specific topxcs. K
“This service is avanlable to community college faculty and staff members..
Lo A number of other universities also publish and disseminate
”":monographs and: reports “which bear on curriculum'and instruction. -
_Notable among them are the publications of the Center for Sti.te, and"_ .
-Reglonal Leadershlp at Florida State Unwersﬁy and the Umversxty of -
:\Flonda and the Center for the Study of Higher. Educatxon, Pennsyl- ‘
Vvania State University. Some examples of their publications are; - -
Fmt Level Management: Legal Implications and Responsibilities for Selectwn‘ ‘
‘t_,;‘andRetentxon of Faculty. Departmentof B aher f.‘.ucanon, londa ‘
i1 State Unnversxty, 1973. SR ; ' o
I’roceedmgs ‘The_ Conference on Questwns and Issum in. Plannmg Commu- .
5 ity College Staff Development Programs. Department of ngher'
... Education, Pennsylvania State. Umversxty, 1975. o
lnformatlon and analyses also emanate from the umversmes .
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'umversmes promlse to play a posmve role in commumty college deve

opment Further that number would be muluphed several times if it
included umversxty dlsaplme-related faculty members and: others

"clalxsts who have talent to offer and a commltment to work thh om
1mumty colleges R Yoyl 5

. iHow should the umversmes comnmtment be carrled out: m the

h' future? In my view, they can contribute the most to changmgimstruc -

'tion in’ commumty colleges in the foxlowmg ways. . .

“+..1."Research and scholarly activity should bea ma_|or partof thex '
effort. Most of the theoretlcal and expenmental development required
for slgmf cant xmprovement in teachmg and learning s will need: to be
carrled out at the- ‘university. Commumty college specnalxstsvthhm‘ '

Iyn addmon, they should mterest graduate students and colleagues thh
in the umversrty m undertalung studxes and related acuvmes Fmally
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reparation programs 27 |
fth r'nvbalance,between faculty suppl and demand
ollegé administrators are becor
‘be ,they'n ed’ and,want Therefore, umver-
parosuch teachers must’ be well concelved and xm-
few good men (and women),” to borrow a phrase f from

‘ ntact wuh commumty colleges takes ume, effort, and sen
uvnty equests for assistance, need to, come. from the: colleges, but th
closer the contact a umverslty mamtams, the more hkely itisto be

r help }The other side of the coin is that the university needs t0. rec-
gmze ﬁeld work ‘well done.in its reward system Wnthout that it wrll
befdxfﬁcult to obtam and 1mpossxble to retam the mvolvement of fac—

Amencan Assocxauon “of Commumty and Jumor Colleges Staﬂ' Dmlopmenl Catalog e ) -

'“'Washington, D.C;, 1978. i
Amencan Association of Junior Colleges Guide to In-S(ruw I‘ rammg for Twa-}'mr College_ T
Faculty and Sta[f Members. Washington, D.C., 1970. .

Bogart. .J: “The Role of the University in Conunumg and Inservnce Educanon of Com
. manity Collége Faculty and Staff.” Unpublished paper, 1976. RS

Chavez, J. Summary of Results: Staff Development Survey, Washington; D.C.: AACJC 1973 s

Cooper, J.H.:“A Research Report: University Field Services Provxded to Commumty’
- Colleges.” Community College Review, 1975, 3, 50-55. - o
Cowan.G College Compontwn and Commumcaaén Urbana. L. Nauonal O)uncd of Teach-‘ o
ers.of English, 1971.: e
Fader, D.;“The University of Mlchlgan A New. Deg'ree Program o Prepare Engllsh ’
Teachers " In S..V.'Martorana et ai (Eds.), Graduate Educatiosi and Community Colleges:
.CooperalweApproaches te Community College Development. Technical Repon No 5 Wash- ‘.
+ington, D.C.: National Board on Graduate Education, 1975. '~ - _
ls.cCabe ‘R.,’and . Smith, C.“New Programs and, Practices and Desu’able Facully Com
: i petencies and Attitudes. In S, V. Martorana and others (Eds. ), Graduate E ducation and
Community Collcgrs Coop!fal Approaches to Community College Development. Technical
eport No. 5. Washmglon. D. C Nauonal Board on Graduate Educauon. 1975 P
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, . Pamm'shtp for Faculty Dewloﬁmenl. The Umversuy und the Commumly C
U publ‘ hcd paper. Deccmber 1978 o i

Raymond E: Schultz is professor qf Iugher educauon at
the Unwerszty of Anzona. Most qf his pmfemonal
carver: has been spent as a community college. :
speaalzst fmt at Florida State University, then

at Washmgton State University, and f nally at Ius

presmt posztum smce August 1975."
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The faculty commzttee has several advantages
over: other models n promatmg pmfesswnal

the staff development:
commlttee ‘a model for
i mstructlonal change:

terry h smlth wallace

Of the several admlmstrauve means of managmg staff development
',programs such as a line manager, an admxnlstrator-xn-charge, a staff
;:person assisted by an advisory committee, or the industrial model one

- of the most recent and perhaps unusual is the faculty « committee. In .
thls model, a faculty committee plans, implements, and- evaluates the
" institution’s staff development program. Such an approach to the'ad-
._.ministration of inservice education is based on at least three basic prem-...... 8

“ises: first, if representatives of those who are to be “developed" are
‘;’-‘j included in the planning, the resulting program should be more rele-
' vant; second, staff involvement leads to 'better partxcxpatlon in the . s
S resultmg program; and third,. if the committee is collegewxde in xts
membershlp, a coordinated program. should result.

"~ Regrettably, the hterature of staff development ilace,. 1975
/Tlrrell 1976) is almost totally mute on the exact nature, fun. sns, and .
reSults of such a committee. Only one short description of the model’s
‘ uullzatlon presently exists, that dealing with the highly successful pro- ,
-gram undertaken by Parkland College in Illinois (Chan;, 1974). Thus, .
t.he purpose of the following dxscussxon is to further an understandlng

New Diretion for Community College, 17, Sprinf{I .
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¥

o  the group; and (5) rqvxewxng some of the advantages-and di
'dvantages of the model w e S

Harnsburg s staff development commtttee—termed the Profe
: tonal ‘Growth and Instructional- Development Committee’ (PGID
ew out-of two somewhat unusual circumstances: the collapse C
dmlmstrattvely directed ‘on-campus inservice program 'and the succes
ofa faculty-generated workshop on. destgmng instructional matenals
The original staff development program was' v1gorously promoted by._
its’ ﬁrst presldent Clyde E. Blocker, during the. late 1960s and early -
1970s. The effort was characterlzed by liberal prowstons for off-campus‘
,professlonal growth activities. A faculty aid program was instituted
. covering sabbatical leaves, leaves of absence, loans, and grants-m-atd’
- for- professlonal studles leeral travel allowances were made avall-‘,
' able for 'visits to conferences, workshops, and other communtty col
f',v_leges Moreover, strong on-campus efforts at inservice training evolved.
"-under the direction and professxonal involvement of Blocker, hlmself ‘
‘one of the Jleading scholars on tHe two-year college at the time. These’ .
. ,mcluded orientation seminars for new faculty members, 1nserv1ce work— .
- “ ‘F(shops, group subscriptions to important community college Journals,{ -
~and the” estabhshment "of a speclal ltbrary"collecnon on- professtonal-
R growth , : ,
-However, because of a number of unfortunate eJents, on
'u..,campus inservice training efforts declrned dramatlcally after 19724
The detertoratlng health of the institution’s chief executive and’ finally
his retirement, enrollment lnstabthty, two natural disasters (hurncane y
‘Agnes and Eloise); budgetary restraints, and several other'problem
led to: the almost. complete. demxse of internal.staff- ~Jevelopment ac-
tivities.. Fortunately, the institution's ‘Faculty Aid. Program continued .
’mtact encouraging staff interest in professlonal growth. In fact, the.
matntenance of this aspect of the | program was dtrectly mstrumenta
_in_':fostering,the‘;reappearanceof on-campus actlvities. s
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_ house ‘with the followmg responsxblhtxes. : :
S Lo xdentxfy the faculty’s needs for professxonal growth
2 to 1mprove ‘communication among various units of the college"r'
thh the aim of creating a more integrated, comprehensxve program
of professxonal growth activities related to the goals of the' college.” .
~1to"propose; plan- and "present’ programs dxrected toward pro- :
i fessxonal growth and mstructlonal development. = _ . :
4. to recommend pnormes and goals: for professxonal growth

.and nstructional development activities on the campus.- ‘
""5 to develop close, cooperatlve workmg relationship with other~ o
committees of the faculty organization in recommending policy changes TN
d budget pnormes related to professxonal growth and mstructxonalf';.“
development e : SR
V."I'he members of the commlttee are all teachers No admlmstra- SRR
ors sit inon its dehberatlons, unless they are invited by the faculty AR
Further, membershxp is voluntary. In.fact, from the begmnmg, the =
group has stressed that it prefers dedxcated volunteers to lukewarm o
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the _organlzatlon Fortunately, the dedlcanon of the members:i: fis'
enough welght from:the chaxrperson s shoulders that released tlme is.
presently not necessary L RPN S

N ratlonale and phllosophy

: The commxttee s ﬁrst task was' to dellneate xts ratlonale phxlos
" ophy, and responsxbxlmes and’ to develop guxdelxnes for proposxng and.
.~ presenting. -professional growth activities. ‘As its members_saw it, ‘the
 committee existed for five basic reasons.. First, the- attendance at the
g “instructional materlals workshop and the initial number of - faculty
_ volunteers for the. group suggested that the professlonal staff needed"
- and wanted inservice training. Second, no vehicle existed on campus"
chrough which faculty might raise concerns or through ‘which’ they-
- might propose programs and identify problems relatedto professxonal:_
-'growth and instructional development. Even more important, the.
":committee believed that only instructors could identify the profes-~
sional needs they really wanted to meet; only they could: 1mplement’:-
their. training by changmg their instruction; and only they could-e
sure that the evaluation of their work would become an instrument- fo
. further development Finally,: the committee strongly endorsed the
- ‘assumption that faculty-mmated programs are very’ 1mportant in f
.. 'tering professional growth and instructional development.. They. be-
. lieve staff members are more ‘committed to change when hey have at.
least some responsrblllty for choosing its direction. - »
. "Armed with this rationale and a k'"'owledge of ‘the ¢ :
others in the field (such as Zion and Sutton 1973; Chan, 1974) the com
Thittee proceeded.to develop its phxlosophy of’ professlonal develop-
. ment. The rt.sulung product clearly deﬁned the faculty 5. vision: of in-
- service education. ‘ -
: -:T“'(l) The chief rationale’ for professlonal growth programs is 1nstruc
%:-- tional improvement. =
i (2) The goal of professional growth programs should not be to reme y
- deficiency,.but to benefit every member of the professxonal staf}
e asmuchaspossxble S ‘
B ,‘(3) ‘Programs for faculty development shomd resemble in’ purpose,
- planning, and procedure. the. best tc’achlng/leamxng models for'_.' :
_ student development iy

B R I
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“(a); for “someone else ~
(b)'. an’ lsolated and dxscrete remedlal process e
(c) “based on a- haphazard allocauon of resources—human tech-‘
, ‘mcal financial, or structural ' PR
: (d) a prepackaged program.
“(e) ‘training. in the appllcauon of a professxonal bag of trxcks: ‘
_(f) a process for establishing conformity in teachlng style, man-:l
' agement style, or learning style ‘ ‘

| operatlon

W!th its phxlosophy in.place, the committee then set up its guxde-5 ‘
s'hnes for maklng proposals and. for developlng and evaluaung pro-' :

’rgram proposals from any and all segments of the college communxty -
"ffaculty members ‘administrators, trustees; classified staff and students. '
‘However, the committee would give the highest priority to those which '
f:‘could fit into a comprehenslve planof professlonal growth and instruc-
tional development, which met the resource constraints of the college,
‘and.which conformed to the group s philosophy of professional growth. -
‘Moreover, in the course of its deliberations, the committee recognized -

‘that it would need to consult with the admxnxstranon about program -
fundmg, coordination with other college programs, scheduling, and . -
ther considerations of joint concern. Once the proposals were thor-
“oughly hammered out, support and endorsement for them would be
~sought from the Faculty Council. Failure to gain that endorsement -
‘would requxre the immediate tabling of the proposed program. Finally,
nce a proposal had the acceptancc of both the admlnxstrauon and the "
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seeing the resulung prog'ram'
j mxttee s procedures and gmdelmes for program prepa—

Faculty and Admiz‘u;‘snt'rétion Support [€ -

Program rlanmng

Deleganon of Respon-'
sxbxhty for P""gram ’
" Identitication of o
Best ‘Teaching/Learn- | | .
mgMode]s b e

Selection of Program |
‘ Leaders *

Preparauonf for Pro-
gram Evaluation' -

Program‘lmplementatiork ¢ -
Evaluauon .
(Shon— and Long-Range) "

""As the f:gure mdxcates, each proposal must axm to meet clearly_ L
~‘defined, faculty-voiced needs for professional gmmh ov mstmctmna] o
unprovemem and must be able to be used or adapted for use at Hams-‘




P vxces is found through long-range evaluanon to be retardmg desxrable :
§fﬁimstrucnonal innovation, administrative action can then be’ taken TCR
remove the’ perhaps formerly unrecogmzed obstacle e

bun(dmg mstructnnal change
s Although Hamsburgs faculty committee on professxonal growlh
; and instructional development has only been functioning for one year, - -
its. accomphshments and future plans are worth noting. Perhaps its
'f‘lmual accomphshment was a sound’ foundation from which to launch}
“its work. The group systematically established its rauonale, delineated:
lits relanonshlp with the existing faculty committee system deslgned
. its philosophy, and determined basic pohcy for handhng program pro- .
“posals and implementing them. Then, since its own policies dictated-
that proposals must be rooted in clearly defined needs, the committee:
‘surveyed the campus ‘staff (full-time and part-time faculty members, -
_.ffadmxmstrators, counselors, and hbranans) to. determme their needs. -
:’Armed with these data, it has generated a series of proposals pomted" L
‘f toward developmg a comprehenswe on-c(z}mpus staff deve10pment pro-. SR
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nr’ : developmeut of- the part-ume acnlty, a: long-range etaluanon
‘determme the impact of the first faculty-generated workshop onthe
eugn 0 mstrucuonal matenals, an inservice. training session- for ad-
mzmstrators on managmg productlve change in the commumty colleg

, rlstxcs on Harnsburg ‘students’ to' 1nstrucuonal trends in. 1. the. two-
2 year college. As the institution movesintoa major perxod of mstrucuon
hange under its. second presxdent S. James Manilla,” the ‘comimittee
’.hopes, through its suggestions and efforts to; be»a ma_]or factor in

moothxng the way for that change : U

advantages and c' sadvantages

‘ In rewewmg the efforts of the faculty developmo-nt com 1itte !

‘one should note that the model—llke all models—has some’ deﬁmte at

> _)vantages and dlsadvantages AsIseeit, the committee possesses’ a\t east

- three major assets. First, it represents a nonauthoritarian approach to
- staff de e}opmenat ‘Inservice programs. generated by the ‘faculty a

: ‘yrelatlvely free of the “threat-quouent" that accompanies those, deslgned

by the admxnxstratlon and forced upon the staff.'A second plus closely

s vgy_;related to the ﬁrst is that faculty involvement in program. planmng

:, .-and |mplementatlon can well lead to more highly’ motwated -partici

=" pation. If one accepts the assumption that faculty members a-etheé only

="~ ones who can identify what they really want to do, who can change thei

‘.teachlng methods, and who can. make sure that evaluatlon leads t

""" further development, then only they can spearhead major changes at

- the institution. A third major advantage is that instructors may be freer

- to experiment with staff development efforts than the admlnlstxauon

- The lat*er may-have to be distinctly conservative in program plannlng .

" and implementation, because of latent faculty hostility. Superlors may"fl

find they have less “right to fail” with their programs-in faculty eyes

 than does a faculty group generating inservice education for-its equals. |

~ However, the committee has certain liabilities, too. The fact that

" the chalrperson of the committee normally is not directly responslble

_'to higher levels is one problem. Further, since it is difficult to assxgn

. 'budgetary rcsponslbxhty to a committee, the inservice program is un-
likely to receive funding. except. or: an ltem-by-ltem basis. These two

" facts suggest that the faculty often ends up. wairing for support for its "

o \vanous programs and loses valuable time in developing 2 comprehen-

. sive program Another slgmﬁcant hablhty may lie i in the committee’s -

.
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sq'ont admmlstratlve support; openly stated: and backr‘u by .h“ ‘. fund
ing. necessary for a respectable program. Both announced u-nport an

ha\}e competent leadervbvp and membe TS wxllmg ;o wo 3 long
to 'develop and 1mplement it pm'rrams The co*n b 'nf-m of ume and "

: dedlcated member. Fmall /, gu dehnes fm Lhe commmees on Tation’
—‘and for its releationship wih the admmbtrauon and the f; aculty as
-~ a whole must be clearly spelled. out. Without at least these three essen-’
. nals, the committee model is doomed to disappoint the fac dty and thus
- “to’become a source of confl'rt rather than eoopemt. 1 wxdmm the gov-
j emance system. " — S
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S More mdwzauahzed Ieammg (md comptder»asmted
o ‘ msh'uctwn are only two of the ckangew that lze aheaa

some predlctlohs

james 0. hammons

s In the opemng arUcle, I attempted to outlme some of the forces for and“ o
'.:‘agamst change. Those forces, as well as others yet unknown, areat work .
©.in'the more than twelve hundred two-year colleges in the country. The

= forces themselves and the values awarded each naturally vary from
" college to college Thus, one cannot forecast changes at any one college ' ©
““without a careful analysis of that specxﬁc situation. Also, as this gen-
eration has learned, ours is an era in which ovemtght happenmgs,”
~'such as the Arab oil embargo, can have dramatic effects on our society. -
Thls lack of stability makes predicting a very hazardous business. How-. .

~ ever, if I may take the same liberties as the nightly weather forecaster

- who now uses such cautious words as “There isa 60 percent ch'mce of

_ rain tomorow provided that...,” I will go ahead anyway. 7 7 ‘
~ for these: predtcu0ns ts'largely personal knowledge f an¢
- ment with what some of the “pace-setting” colleges are aow - :
" assume, optimistically, that the change vector has a pesitiv: tircstics.
“'that it is increasing in force, and that what some of tizese colicges are
- ‘doing today is what many other colleges will be doing in ter years. With .
+ this assumption in mind, I will make some educated “guestimates”

P

: New Dmct.tms for Commumry Colleges, 17, Sprmg 1977. o R
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sut what Lamnar Johnson might find if he were to-repeat his 1067
urvey in 1987. ke

71, By 1987, most colleges wil be making at least a token: commitment -
to the systems approach to instruction. The past ten'years has witnessed a -

decade of piecemeal experimentation with the individual components .,
of 2 “systems” approach. Thus, faculty in community colleges across
the c y have tried writing instructional or “behavioral” objectives,

r tutoring, objective-based or. ‘criterion-referenced  testing, and
mastery learning” grading approaches. However, while at ‘present "
" the number of ‘faculty éxperimenting with total programs which us¢ a- -

y - systematic approach (P.S.L, and audiotutorial) is much smaller;.this_ -

the country have |

~ pumber will grow substantially. - .

" 2. The use of individualized instruction will be widespread. The. in-
" creasing interest in individually focused rather than group-based in- -
¢ “struction is shown by.the data from Pat Cross’s 1974 study of a random
" sample of cornmunity colleges. When compared with the résults of her.
©-.1970 study, these data demonstrated conclusively that “the predomi- :

" nant trend is toward individualized instruction:’ self-pac 7, pro- .

.. . grammed instruction, and the r+¢ of skills' centers’ have ali showed
© . remarkabic increases. Self-pacing experienced ‘the greatest growth; -
" . its'use jumped from 31 percent of the colleges sampled in 1970 t0 68 .
< percent in 1974” (Cross, 1975). Increased interest was also shown i

' programmed instruction (44 to 74 percent), in experimenting’

. i ‘t. “pacing methods” (emphasizing achievement regardless of time take
68 percent in 1974), and in the use of skills centers (36 to &7 percent). -
Al are developments intimately related to the use of individualiz
* “teaching methods. Cross’s findings regarding what colleges are doin:
- are véry similar to the findings of a needs zssessrnent of colleges in the .
- Middle States'and Northeast Accrediting Regions. In this study, the
" authors reported that “one-half of those polled responded that they -
| ' had some need for staff education in developing and using individ-
" ualized instructional materials, and 17 percent more said their need ”
. ‘was critical” (Hammons and Wallace, 1975). T R
.. 3. Paralicling the increased emphasis on individualized instruc- |
" - tion and encouraged by the need for more flexible delivery systems, -
- wide use of various approaches to programmed learning will become quite
' common by 1986. This development will be facilitated by the availability
" of good-quality, commercially prepared materials in a wide variety of
- . “courses and by the ability of faculty members to develop their own. .
. materials. The form taken by these rmaterials will range from simple

S




pe pencnl programmed workbooks to Jophxsncated computer-;__ .

instriction models. - S
. If éommercial publlshers are’ able to produce relevant ma-j
of decent quahty at’ reasonable prices, the use:of. stmulatzons and
ease rather dramatu:ally by 1986. As Coombs suggests ‘this
art to the ability. of such activities to prov1de e¥perience—
e that the. paruapant otherwxse would not be able to obtam,f
use ‘the real tlnng is. too time: consummg, or too expe

“mcreasmgly reahze the. dlf{xculty of managmg large n mbers of!
oving through mdmdually paced course materials: At pres-
omputers areused asa teachmg device in only a few. large colleges g
institutions with outside funding, The rel. :tively, high costs of -
..PUter-asslsted instruction (CAI)and the lack of trained personnel
ombined with the avallablhty of a large vanety of other less expensive
evelopments ‘will continue to delay adoonn of CAI ‘However, th
se of computer-managed instruction (CMI) will grow as knowledge :
£ potenual effectiveness of test centers such as those in. operaﬂon at:
f-“Burhngton County College (New jersey) and Brookdale Commumtyi_
\,ollege (New Jersey) becomes more widespread. - : '
_ BRI Group-onented applwatwns of media, such as ﬁlm, ta wzswn, sen-.
fsonums, and tele-lectur~- will also increase as colleges look for ways t to make S
- their classrooms compete with the quality of the 1ass media to whlchf L
f"students have become accustomed. Advancements like tape cassettes, i
shde-tape programs, tele-lectures, student. response systems,,. vxdeo‘ Lo
"\ cassettés, and single-concept 8-mm film- loops are presently used by, -~ -
- orly a small percentage of community college facmlty members. With . -
*..new inventions like the revoluuonary video discs already on the scene; ™ *~-
. -.and yet more significant support on developers’ drawing boards, itis =
,":Z?‘safe to assume that the present hiatus between technological develop-» T
~..ment and commen usage could widen. However, the recent interestin - .
© suaff development coupled wnh the need to make delivery systems L
.i'more flexible, will contribute to a situation in which large numbers of _
teachers become: competent in the use of sophisticated media. - R
O A Because of a rapid decline in the number of fullvnme stu-

i dents and a rcsulung shift toward serving the needs of part-time stu- -

* dents lmrﬂe numbers of colleges will :mplemmt more ﬂexzble delzvery systems ey

v
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or mstmctzon They wnll out of necessny, "rmcally reexamine the con-.
ditions’ under whlch they offer courses for part-time students. The .
re lts will be. more store-front operations, more in-plant courses from. .
30t0 7: 30 p.m., more ‘Saturday classes, and more short-term. courses'"‘“-_)-‘
offered on a. “drop-m ” one-:to ﬁve~mght basis. As funds for software
and hardware become available, this development will be accompanied -
by “packaged" self-study courses on vxdeo-dxscs or in cassette form -
whxch can be checked out of the library. RS P
-7 '8..Because_it_has. pedagoglcal soundness and basxc sunplmty
- and because it does not require physical plant modxﬁcatxons expenswe 3
’ ‘hardware, or additional personnel, mastery Ieammg is perhaps the one. .
r;rmgle innovation most likely to catch on in the majority of colleges. Although“ i
~" . todate the concepts of Benjamin Bloom and John Carroll, as espoused
- in Bloom's 1968 article entitled “Mastery Learning,” have been little
: [' used in the communnty college (Cross, 1975) they are ideas whose “time _, _
“has come.” The same pressures that are now causing state leglslatures o
to consider. competency-based evaluations of the reading and mathe. "
matic skills of prospective high school graduates will contribute to the .
- wxdespread adoption of a mastery learning approach. in communxty,] L
S college classrooms. :
| 9. More attention will be given to the affective domain. In the past o
- the' major emphasxs has been on the acquisiticn of cognmve content.
i 1 As knowledge continues to increase, teachers will realize the futility of - e
. attempts to “pour in more” and will focus more on developmg posmve e
‘attitudes toward learning. 1
10. As colleges look for more effective and eff' cient ways of
mstrucung an mcreasnngly diverse student clicntele, classroom ‘struc- -
. - tures and modes of instruction will become more varied. Thus, whereas the s
- prevaxlmg pattern for most classes is now a Monday-Wednesday-Fnday R
~ lecture, the class schedule of the future is more likely to be a Monday
---large-group mediated- presentation, a midweek independent study -
assxgnment in a learning laboratory, and an end-of-the-week small- -
‘group seminar or evaluation session. Such varied usage will benefit -
. students by glvmg them a variety of ways to learn and, thus, by, respond-‘ i
"ing to a greater number of learning styles. - e
11. Asihe pendvium continues to swing toward a programanc
‘ caupauorxallv oriented curriculum, cooperative education programs, in' '
 which students receive pay and credit for learning on the job, will escalate. Em-
S ployers demands for better presci vice education, conpled with student
e 'concems about relevant education and with college buc get pressures s
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on’ programs. -

"designed to" facilitate more personahzed approaches to instruction,

ill be forced to'reexamine many of thelr establxshed n"oced ures.

_ntmue to encourage employer and college to work together to?‘ S
crease-the jOb fie: of new graduates by developmg cooperauve edu— e

J120 Adm*mstratzve polzczes and procedures wzll change For mstance, 2
'pnmtwe gradlng systems are already quite evident, and the com-‘f‘_ G
years will See similar moves ‘toward continuous-entry, continuous- ‘' |
‘exit: reg1strat10n systems and more flexible faculty load- systems—-all' o

arly, | these changes will be. ‘generated by the'instructional develop-'”‘j
lents’ already menuoned :As instructional methods change, colleges L

-~ apparent.in the number of colleges using instriciivaat assistants. in'
- Jaboratories (both convenuonal and audltutonal), the employment of .

“13.- Whether because of budget pressures isation. of i

se educatmnal value, sign ﬂmnt numhers of colleges - .srd;_so‘mg'__‘ s
mm of dz_ﬁ'erenttated staffing. Evidence of this dey z ilreadyi o

“mstrucuonal tutors (wha work a forty-hour week) in 1ndependent study ..
! _'_skllls laboratories, and-the use of students as tutors (Cross, 1975). Al- - - - .
- though they were initially employed as supplemen'ts or “addmons to?

" the regular full-time faculty, colleges will seon utilize them* ‘instead, of e

~and thus free highly pzid teachers. for the inore crivical tasks of prepar-v :

—f"f‘f_xng, evaluatmg, and managing instriiction.

“14. The “master” teacher concept will gain in wt)jmlanty Somewhat: |

:-,related to the trend toward differentiated staffing will be an effort by

o ‘some faculty members to become increasingly sophisticated about the -
teachmg—leamlng process. To fully utilize their talents, colleges will
- designate these persons as “master” teachers with: responsxbxhty for ©

assisting their Lolleagues or tor heading up facully teams, -

15. The search for the “best” match between the student’s leammg slyle'; ‘
‘ and the method of instruction will continue, along with the search for a scientific ~
“means of determining how individual students learn best. Although now

~centered at Oakland Community College (Michigax), this effort will
. spread all over the country, as several colleges experiment thh vanous
_approaches. :

‘ 16. Interest in evaluation will hezghlen Coupled with the increased
" concern about improving instruction, new attention »itll be given to
" testing and other forms of 2valuation. Instructors wiil seek more in-

novative and valid ways not only to test students but 10 determine

- whether students’ knowledge and attitudes actually did change as 2

; kresult of instruciion. As this movement progresses, the meaning of
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terms such as. formauve, summauve, nd dlagnostlc evaluanon, and
"_;."dlsuncuons between norm-referenced and. cmenon-referenced eval »
uatlon wxll be’ common knowledge to faculty members R

summary . . . 0 P P N

The people s college is. facmg perhaps the greatest challenge 1n_fﬁ :

“-its seventy-ﬁve year history, the challenge to change the very core of
- its‘existence, the heartbeat, lf you will, of the: msmuuon—the teachmg-. :

'1‘ leammg process. ‘

, " Inthisi issue we have identified forces operatmg for and fortes

- operating against change; we have examined the varying perspecuves g

- of several constituencies; we have examined several -approaches to .

o causmg change; and we have made some predictions about the resultsz =

'_ofall this. R R

~* 7. However, in the ﬁnal analysxs the actions of human beings are
- what determine the future—just as they have determined history. Itis.

apparent, then, that the ability of the community college to change

depends on the ability of the ‘staff—and thus the future of the two-::

year college is inextricably bound to the success of a neophyte staff T

development movement. : .
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S Matenals for fuﬂher asszstance, from
the ERIC Cleannghouse for ]umor Colleges

‘sources and lnformatuon

ehzabeth rmnander |

- 'The current era in instructional development represents a time’ of -
catching up. Only now are teachers beginning to deal with the prob-
- lems presented by the past decade’s drive for educatlonal opportumty"' _
" via: open admissions, which brought onto. campuses diverse students -
. with varying learning rates. -and styles. Cross (1976), in her address to
Y the AAC_]C 56th Annual Meeting, describes the instructional revolu-
" tion in which individualized, self-paced methods have come to the fore. -
" - She’ predicts that the shift in emphasis from “teaching” to “leammg’ R
. will require teachers of the 1980s to be skilled diagnosticians and treat- - "
ers of learning problems. Self-paced, competency-based education wxll‘ '
replace the concepts of credits, grades, and semesters. : R
Two New Directions for Community Colleges issues have examined - -
the how-to's of implementing innovative instruction (Garrison, 1974) '
_*.-and using instructinnal technology (Voegel, 1975). The former volume
“ contains amcles which discuss the institutional framework and atti- -
- tudes needed to stimulate instructional change; how student and fac-
o ulty evaluations can be used as positive reinforcements to improve
instruction; and how faculty members can make use of learning cen-
" ters. The Voegel volume mdicgtes the range of instructional technology

' Na_:; Dﬁectiz_x—zz.c ﬁr Com‘mu‘i_z‘_it‘yv Colleges, 17, Spring 1977. - 81_ :
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community colleges The toplcs 1nclude the use of mocmles
;al ;-and contracts. to- mdmdualxze lcarnmg, cooperatxon
he 'ol_lege and the pubhc television station; reachmg inacc
udents through instruction by telephone, -and the use and ex:
f’-_the campus: learnmg center. . ' .
Another compendxum of amcles focusmg on 1nstrucuonal in
on and technology is ‘offered by Terwxlhger ‘who edited the, pro:
dings of the 1975 ‘Conference of the Community College A,socxatxo
or Instructlon and Technology The subjects discussed at that gath
nng mcluded the involvement of faculty members in‘a learnmg re- |
sources program;. the team approach to 1nstrucuonal development,_ s
models for media’ center operauon and the evaluatlon of instruc-.
fonal deve10pment . , : 3
-The: Educauonal Tesung Servxce surveyed commumty college
in 1970 and agam in 1974, to determlne both the attitudes of teachers
Lo toward the xnflux of students witha variety of leammg styles and speed
" and the methods they use to deal with these students (Cross, 1975)
.. The finding was, encouragingly, a pronounced trend toward individ-
. ualized instruction and an lncreased wxllmgness of faculty members,_,:_
. to share teachmg responsxbxlmes with others, Dramatic increases were
- found in the use of pacing methods, programmed xnstructxon, skills - .
. centers, peer tutoring, team teachmg, and cooperative education pro-
o grams. Although the earlier tendency had been to blame students’ and -,
" “their parents for low academic achievement, by: 1974 most res;*ondents i
S cited- poor elementary and secondary schooling as the maJor cause.,

personahzed and mastery Ieammg
: - x

The growth of interest in personallzed learning, emphasnzxng?":' o
~ the development and realization of the self-concept in the learning
.. process, prompted Roberts (1975) to form'a model based on jungran .
- theory-and the Myers-Briggs Type Indicator, a’ personahty test com- .
monlyemployedbyjungxan analysss When samples of full-time instruc-
- tors and first-term' freshmen in community colleges were compared o
" the most significant difference bet=zen their typologies was in Sensing ...
"~ versus Intuition: the students scored high on Sensing and judglng and’
: “the teachers high on Intuition-and Perceptlon These types learn in dif- - ::
_ferent ways, Sensing in a systematic manner using primarily the’ five;'
*senses and- Intuition in a flexible manner relying heawly or: language
. ~This basic mismatch can be corrected, indicates the author, by the'use’
- of: self-concept theory, which. may play a maJor role in humanxzxngfﬂ_"j
_;'feducauon o R




Probably better known than the Roberts model are the mtegrated'f
grams called the Personaltzed System of Instructton (PSI)
ery leammg ‘However;’ desptte théir farmhartty, thé 1974 ETS '~ _
referred" to above found that less than a quarter of the tespond-‘ RO
stng-‘;these programs. “To aid. those: teachers: and institu-, . ‘
ttemptlng these tnnovatlons the; ERIC system tncludes_.-. ,
ents from persons . and colleges who have successf ’llytmple-*‘
ed PSI ‘nc. ‘mastery learnmg T ‘ :
ince, . Hinrichsen’ (1975) compares tradtttonal lecture”
thods- thh aj‘PSI approach in'an mtroductory pohce science cours
CemtosCollege (Caltfomta) Students ‘tonservatism- may be 1nd1-.‘_.
ed by the fact that sxgmﬁcantly fewer students elected the PSI sectlon.;
‘the course. Although more PSI students received htgh grades more " .
alsc w:thdrew from the course: A]though the author indicates that the'
“lackC proPer randomtzatton and control groups may render thxs study T
::-fsuspect  he ‘recommends further study ‘and. nnplementattoro of PSL -
wo other studies of PSL. were submitted to. ERIC by Taber. (19743,}}: L
74b), who studied students at Cuyahoga Coﬁiinumty College (Ohio). . i
Accordtng to her findings, a higher propomon of ‘PSI-enrolled: stu- C
. dents passed an ‘introductory course in engineering: technology PSI-. .
: mstructed students also scored significantly htgher on.the:final exam i
..and ptrformed as well'in_the subsequent coursess in the series as’ the
' ttadmonally instructed students The vast ma_]ortty of the PSI students B
*"‘5.preferred that method of instruction. -
S Mastery Learning, iung lauded and used thh varymg success SR
~'as technique with younger chlldren, has recently been: introduced - .
“ into the curricula of communtty colleges A pilot project at Kennedy-

ng College (Ill:noxs) is reported by Magtdson (1975). Following a

~ review of -several instructional models, the author assisted a faculty,
“‘,;;imember in developmg an individualized learning module- for a social
‘z_r’saence course, based on Herrscher's' model of individualized instruc- .

. tion—a Mastery Learning approach. Although students’ achievement

;;fjon posttest scores did not meet the instructor’s expectattons 80 per-

- cent of the students rated highly their en_]oyment of the learning ex-
;f'perleuce Sharples and others (1976) describe  the procedures used

“-by the South Carolina State Board for Technical and Comprehenstve,
.g'lEducatton in developing a two-year curriculum for civil engineering
technology, an open-ended, individualized program that relies heav- ‘
f;_lll)’ on the use of audiovisual aids and hands-on experience withsoftware =
.~and ‘equipment. ‘Faculty. members in the ten institutions in the state -
.- which offer a civil engineering technology program formed a commit- "+~ ‘
‘fvtee to-assess the needs of their. students The group suggested eleven', Lo
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: :_courses whxch they felt should be lncluded identified course ob_]ecuves
-and complled a list of 163 competencies to be requtred of graduates of
" the program. Faculty members were then hired to write the md|v1dual
B courses with the help of conisultants from the UntverStty of South Car-

} ohna Each course was validated by field testing after it was compIeted
S ~ Still another example of mastery learning is: presented by an
" ERIC Topical Paper (Jones and Others,11975) which describes the
' unplemenatlon of this approach to instruction at Ol've—Harvey College
- (Illinois). Included are the development of course ob_|ecttves the’ es-
"\""‘tabhshment of achievement criteria, the deﬁnttton of leamtng untts-
’and identification of leammg elements, and the construction of dtag-
‘nostic tests and prescriptive remedial materials. The Mastery Learnmg
:approach was found to be generally successful at this college, in part
- because of its ﬂexlblhty Traditional group instruction within the fixed
~.academic year is possible, thus eliminating a need for administrative'
‘restructuring, complex instructional hardware extensive currlcularu

change or great monetary outlay. :

o ‘computer-ass:sted instruction

One of the most common queries received here at the ERIC
Clearinghouse for Junior Colleges is “How can our college use com-
_puter-assisted instruction (CAI)?” The ERIC files are heavy with
examples of institutions’ innovations in this area, among them the
following. ,
S antol Communlty College (Massachusetts) undertook a na-‘
tional survey to assess the use of CAI. On the basis of survey responses, -
. Desmarais and Others (1974) selected eight institutions as leaders in
- the CAI field. Site visits provided informative descriptions of the CAL
facilities for three Massachusetts colleges. In their report, sample-
. budgets are presented, along with sample CAI programs illustrating
" simulation, problem solving, drill and practice, and tutorials. Recom-
" mendations for implementation and a blbltography on CAI are also :
- i'mcluded .
o ' Zimmer has edited a report (1976) complled from mformatlon'
o supplted by instructors participating in the National SCICDCC Founda- |
tion’s community college field test of PLATO 1V (Programmed Logic -
for. Automatic Teaching Operations)—a computer-based system de- -
" veloped at the University of Illinois. The case reports in accountancy; -
RO blology, chemtstry, English, and mathematics include interview and .
P questxonnatre data as well as graphs deptcttng student-use data for each B




'jcourse Survey mstruments are also xncluded ‘Other documents de-- k

scnblng the use of PLATO were submitted by Avner and Avner (1976)

and by Magidson (1974). The former is a useful short summary of Zim- -

_mer’s 369-page report. Magidson utilized PLATO in developing a. L

“lesson on “divisibility rules” for students preparing to take the GED

"(General Educatlon Development) exam. All the’ students who used"v’ S

‘the " PLATO approach en_]oyed the learnlng experience, although less

~than 80 percent were able to achleve at the mastery level predxcted by -

: the mvestlgator :

.~ Howard and Others (1975) offer a comprehenswe plan for the

use’ of lnstructlonal computing in the community colleges of Washxng- b

“ton state.’ After defining the objectives and content of such programs,

‘the authors describe what resources are needed and how they should T

-be acqulred ‘The aim is a. planned, coordmated computing network .

‘and efficient’ use of resources. A glossary of terms and a bxblxography g

! are appended too.: .. H

The Peralta Communlty College Dlstnct (Callforma) reports e

: the ﬁndmgs of their task forces assigned to develop an educational ser- -

vices master. plan (Adams and Others, 1975). One of these committees ...

; ;."l.'studxed various educational delivery systems used by other districts -

" "and ranked CAI best on the basis of its low cost, high versaulxty, and

- low “perturbauon" factors. An assessment of the current use of com- . .-
- puters at Peralta is also xncluded in the report :

 educational tv-

, Educational television has been used as a productive tool not -~
* only for i 1ncreaslng student enrollments, but also for improving the =

_ ! learning experlence itself. The leader in the educational TV field is

. the Coast Community College District (California). Segalla (1976), a

" staff member of that district's Golden West College, reviews the re-

- search on the effectiveness of educational TV compared with tradi-

tional, face-to-face instruction. In the author's opinion, TV has proved
~".useful for teaching basic knowledge, but it receives poor marks for

o teachmg cognitive skills requiring more than “Level I” knowledge. .~ ' .
g ~ Purdy and Icenogle (1976), also of the Coast District, offer. a

. preliminary evaluation of the PBS television course “Classic Theatre: |

" . The Humanities in Drama.” They show that the curriculum is used in . -

. very diverse ways by different institutions. Other evaluatlons of edu-

" cational telev1slon are presented in Teraz and Ruth (1975a, 1975b) and o

" KOCE-TV . . . (1974). The first two of these ERIC documents descnbe L




needs assessments related o the Coast Dtstncts noncommen:lal pub-
. licUHF television station. - These mail and telephone | surveys of the.
cmzenry of the district ‘showed a great deal of interest in, and use ‘of,
~KOCE’s programmtng Enrollment is up 133 percent from the’ 'initial
iregastrauon figures in Spnng 1978, and more people are enrolhng in’
- evxsxon courses for reasons other than earning credit toward a degree
" Educational TV appears to be thriving in other parts-of the.
‘country as well. Parsons (1975) descnbes Hagerstown Com.mumty Col:
i lege s Operation Enable; which serves students in Maryland who cannot
““or. would not attend classes on the main campus. The author feels
“guarded cpumtsm" about the tmpact of the program on the. mmatesff:
of two local state prisons. HCC participates also in the Maryland Col-
- lege of the Air television network, which is described. In Illinois, Wau-
"~ bonsee Community College sponsors a. televised child’ psychology’
7. " course, which is evaluated by’ Frazer (1975) Students seemed to ‘prefer’
| the flexibility of the televised programs in the college’s 'Learning Re-’
~ source Center to the more structured approach of at-home cable tele-
. vision viewing. Instructional Television Progress Report 1971 -74 (1974) :
-~ provides' evaluative data on- the televised courses offered: by the Los:
~. Angeles Community College Dlstrlct Art I, Astronomy I, Georgraphy}'
1, Health 10, and Psychology I were offered between 1970 and 1974.
. The data reveal no significant decrease in enrollments on campus that
© °  .could be’ attributed to the TV courses. The distribution of - grades |
s eamed by TV students does not vary sxgmﬁcantly from that of the on =
P campus enrollees in these courses. = . v
Houston and Ryg (1975) describe an unusual twnst in educatlonal
'technology radio courses at: Vtrglma Western Commumty College-_:..
- The authors report that about 82 percent of the students enrolled in .
o cradto courses planned to earn a degree or certificate. More than half-
- of the enrollees were employed in the law enforcement ﬁeld Very hlg
audtence ratings were given to the academic instruction, the instructor’
""delxvery, the grading procedures, the ava!labthty of mstructors, th
technical quahty of programs, and the radio recepuon 'The recom-
‘mendauons of the report include better coordination of nontradmonal,:‘,
* course offenngs and a morc eff' c1ent method of selecnng courses and-_
mstructors : : : AN

A These ERIC documents, unless otherwxse mdxcated are ava:l-‘
~able’ on mxcrofiche (MF) orin paper copy. (HC) from the ERIC Docu-"
‘. ‘ment Reproductxon Servxce (EDRS) Computer chroﬁln: Interna- ;




ation, PO Box 190, Arlmgton, Va 22210 The MF ‘price .
for documents under 480 pages is $0.83. HC prices are: 1-25 pages, .
$1.67; 26-50, $2.06; 51-75, $3.50;76-100, $4.67. For materials having
efth.an_‘lOO pages, add $1.34 for each 25-page increment (or frac-\ :
tion C‘eof) “Postage must be added to'all orders '
of ‘these and other.documents if the _]umor College"j -
Collection ‘are: avallable upon request from the ERIC _Clearinghouse - -
for Junior Colleges, Room 96, Powell berary, Umw-rsxty of Cahfomla

S Angeles, Cahfomxa 90024 ‘

Adams, S.,’and Others. Educalumal Smnce: MaslerPlan Pr:yecl P/n.w I Irijmalton Oak-‘
‘land, Calif.: Peralta Comimunity College System, 1975. 191pp. (ED 105 915) o
vier, R'A, and ‘Avner; E. PLATO Evaluation Report—Siommiry’ ofCommumly Collegr R
. Usagz for Fall 1975. Urbana: Illinois University, 1976. 6pp. (ED 122 900) - a
ross, K. P. New Roles jbrCollege Teachers. Paper prepared for the 56th Annual Meenng of -
‘the American Association .of Commumty and _Junior Colleges. Washmgton D C
March 17-19, 1976. 12pp. (ED 121'408)
ross, K. P. (Ed.} Years of Change for Cammumly Collegt: 1970 o, 1974 Pnnceton Nj
Educational Testing Service, 1975. 5pp. (ED 110 111) « EEREE S
Desmarais, A., and Others. Computer Assisted Instruction—An Alternative Approach io Learn. o
in'gfoerlolCommmzlyCoIlegeSludmts Unpublished paper, 1974.71pp. (ED121411) . "
Frazer, G. W. 4 Followup Report on the Attitudes and. Preferences of Those Students Envolled .~
.in'the Televised Course, Child Psychology, at Waubonsee Community College,' Sugar Grove,. . . .
Illmou ‘Sugar Grove, HL.: Waubonsee Community College, 1975 44pp (ED 111444y : .
arrison, R. H. ‘(Ed.) Imﬁlemmlmg Innovative Instruction: New Diréctions Sfor Commumq" S
- 'Colleges, No. 5., San ‘Franeisco: Jossey-Bass, 1974. (Available- from josscy-Bass. 615'? S
: * Montgomery Street, San Francisco, Calif. 94111 for $5.00). s
Hinrichsen, K. A. Evaluative Comparison of Programmed System of Instruction and Troditional
- Lecture: Approaches i a Basic Admmmmlum of jusnce Class at Cemlos Co!legt Unpub—
hshedpaper, 1975.-31pp. (ED'114 143) -
"Houston, C.A.; and Ryg, C.J. An Evaluation of Instructional Radio Course: ol Virginia West- :
Toem Cmmnumlj College Roanoke Virginia Western Commumty College, 1975. 36pp.
. (ED 11%454) -
L Howard A., and Others. 4 Plan jbr Commumly College Irutruclwnal Computmg Olympia: .
+-.". Washington State Board for Communiity College Education; Washmgton Association . .-
Cn ‘of Community Colleges, 1975. 82pp. (ED 119767) - .
lmlmctwnai Television Progress Report, 1971-74. Los Angeles: l.os Angeles Commumty L
... College’ District, Division of Educam,nal Planning and Developmcm. 1974, 27 pp-
S (ED 112 966) -
IS _]ones, E.L., and Others. Ma.smy Learning; A Strategy for Academic Success in a Cammuml]
: College Topical Paper No. 53. Los Angclcs ERIC Cledrmghouse for jumor Collcges \,
W 1975, 54pp. (ED 115 315) . - R
) ’KOCE~TV Telecourse: Evaluation; Student Rea:tion to Tel:vmon Courm. Spnng Semester =
[+ 1973-74. Costa Mcsa. Calif.: Coast Commumty College stmct 1974. l50pp (ED :
L 100°454) o
nMag1dson E.M. Devei'opm an. Indmduahzed Learmfg Course for an. Urban Commumlj
v College. Unpublished paper, 1975. 37pp. (ED 110 131 —available in microfiche only)
“Magldson,, E.M. Mastery Leammgand PLATO. Unpubhshcd paper, 1974. 49pp (ED 100
43855 .0 o
Parsons, B4, H. Operation: Enable: Delwny q Services to the New Client. Paper prescn ted at
the 55t Ansiual Meeting of the American Association of Community and _Iumor'
Colieges, Seattle, Washington, April 13-16, 1975. 11pp. (ED i1G3 081).
ardy, L., ard Icenogle, D. A National Television Course: Exposing the Process. Paper pre- -
ntcdauheOpcn LcarmngConfcrcnce,meoln Ncbraska,june 15 17,1976. 16pp
ED 124 225\ e
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Roberts, D.Y. Personalizing Learning Processes. Paper presented at the 55th Annual Meet-
ing of the American Association of Community and Junior Colleges, Seattie, Wash-
ington, April 13-16, 1975. 9pp. (ED 115 322) ‘

Segalla, A. Televised Versus In-Class Instruction—What the Lilerature Implies. Huatingion

““Beach, Calif.: Golden West College, 1976. 25pp. (ED 125 695) :

Sharples, D.K., and Others. Self-Paced Learning in Civil Engineering Technology: An Ap-
proach to Mastery. Columbia: South Carolina State Board of Technical and Compre-

~ hensive Education, 1976. 14pp. (ED 121 365—available in microfiche only)

Taber, M.R. 4 Comparison of Using Individualized Instruction and Convention:l Lecture
Techniques in the Lecture Section of Electric Circuits 540-125. Unpublished paper, 1974a.
46pp. (ED 104 511) : ‘

" Taber, M. R. A Comparison of Using Individualized Instruction and Conventional Lecture Tech-

nigues 814 the Lecture Section of Electrit Circuits 540-126. Unpublished paper, 1974a. 33pp.
(ED 104 512) ‘ .
Teraz, C.E., and Ruth, M. W. KOCE-TV Nzeds-Assessment Surwys: Audience Analysis Tele-
ne Survey. Costa Mesa, Calif.: Coast Community College District, 19752. 120pp.
(ED 112 996) - ‘ . :

Teraz, C.E., and Ruth; M. W. KOCE-TV Needs-Assessment Surveys: Communications Pat-
terns Survey. Costa Mesa, Calif.: Coast Community College District, 1975a. 100pp.
(ED 104 509) - ‘ ‘

Terwilliger, G. H. (Ed.) Proceedings of the CCAIT Conference (Alexandria Campus, Northern
Virginia Communily College, May 23, 1975). Cormunity College Association for In-
struction and Technology, 1975. 105pp. {ED 110 110) '

Voegel, G.H. (Ed.) Using Instructional Tecknology. New Directions for Community Colleges,
No. 9. San Francisco: Jossey-Bass, 1975. (Available from Jossey-Bass, 615 Mont-
gomery Street, San Francisco, Calif. 94111 for $5.00} :

Zimmer, A. L. (Ed.) Community College Users’ Report, Fall 1 975. Urbana: Iilinois University,
Computer-Based Education Lab, 1976. 369pp. (ED 122 901) b
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: the ERIC Clearinghouse for Junior Colleges.

1¢1



O

ERIC

Aruitoxt provided by Eic:

- Adams,S., 85, 87
dures in, 79 . -
“Affective domain, future of 78
‘ <oterat, 17

v_,_Amencan Assoc:anon of Com-
* leges (AACJC), 58, 63;

-..Council of Universities

.gramof, 56 . -

" Avier,E. 8587 ...
Avner,R. A, 85,87 .

: Adrmmstratlon, future proce- |

. Bailey, 5. D.,54
. Berchin, A., xiv, xvii *
: "Bxg Bend Commumty Coﬂege,,»

;Allegheny ‘County, Community -
i College of, Leammg Cen-‘

“‘munity and Junior Col- '~~~
iBlocker, C. E 66
. - 'Bloom, B.S., 6,78 -
“ and Colleges of, 60; Junior . Bogart, Q. J., 60-—61 63
‘College- Leadership Pro-. i
. - Bristol Commumty College
‘Appalachlan State Umversny
,‘faculty development pro-
- gram of, 20, 21; vocational- -

E Brookdale Commumty College,'
: techmcal teacher prepara-\ ‘

-

“preparation: of . learmng
center staff at, 57-584,

Brawer, F. B., 55 .

computer—assxsted mstruc-
tion at, 84 -

computer-managed
struction a,77 -




lington County College

strucuon at, 77; systems

and Technical : Institute,

19122
i,,Cal!fornla, Unwerslty of, at

‘Berkeley, Junior College .
Leadership Programat, 56

b Cahforma. Unnersxty of, at Los

" Angeles: "dissertation at,
" 54; ERIC Clearinghouse -

“*" for Junior Colleges at, 61;
~ Junior College Leadership’

f--‘j_Commumty Colleges at,
R Carroll _] 6, 78 . :
' Cerritos College, Personahzed
w0 System of Instmctton at,
83 B '

change agent, 47; role of.

13418

,'B., 65, 68, 73

o structlonal change

omputef-managed m- e

“approach to instruction at, :

"i-:ﬂ"‘Caldwell Community College  Cognitive Style Mapplng, 21, 79‘

“instructional - change -at, - - Collective -

\ ' ’Cornmumty College of Allegheny' :
.7 Program at, 56; Study: of :

. Computer-asslsted mstructton

Cdmputer—managed mstrucuon

Chairperson: 1nappropnate as’

. Coombs, D. H., 77,80 = . ..
‘Cooper, J. H., 59-60, 63 .

. Change facilitation of, '33—35 s ‘
= ~ Cooperative educat_lon, futureof

E obstacles to, ix-x, xnv-xv, ,
“._ reasons for, x~-xii, ‘x#i-

‘xiv, 82-33. See also In- Cowan, G/, 57, 63

[gCrossKP 7678 79, 80 81 82'
Change agent: advantages of in- . ;
. . ternal, 46-47; attributes ,Cuyahoga Communxty College,.
of, 47-48, 49-52; chair- -

‘" person. inapprcpriaie as,

Change agent (contmued)
R i external, 37—43;’-in‘
ternal xvi, 45— 52 strat- -
.. egies,of, 48-49 '
Chavez, ., 58-59, 63 .
Classroom structures and modes,“
* future of, 78 L

' Coast Community College‘ Dls-:‘ o

_trict, educatnonal teIe‘ o
. vision at; 85 . :

Cohen, A. M., 55 - :
bargammg, and;
instructional change; 17 -
Colorado, - University  of, junxor’ s
College Leadershxp Pro- -
gram at, 56 .~ o
Colorado Mountain College, in- .
‘novation at, xi -
Commxttee See - Staff" develop- :
‘ment committee N

- County,: 'earnmg (‘ente
at, 17 . -

(CAI), studies of, 84-85":
future of, 77 ,
Consultants and mstructxona\
change, 87-..3; roles of, -

".38=40; using,’ when and :
how, 4042 -

78-79

87

' Personalized System of In-
Cal strucnon at, 83 L



.of, 77-78

.Delta 'College, umovaufm at, xi
-Desmarais, A., 84, 87
Developmg Insutuuons Program,
. funding by, xii

;_Dewey,j 5

i Drucker, P., 8

E

- EaSt Carolin.a Universny, profes-

| sional journal at, 62
Educauonal Professions Develop-
:ment Act, funding by, xii,
56 58-59
o ‘Educauonod television, studies of,
“T 85-86 R
~“Eggebrecht, D. W., 54
" "Evaluation, future of, 79-80

S F“

Faculty differentiated staffi ing
patterns for, 79; inservice
- university programs for,
58-59, 63; and “master”
concept, 79; university field
services for, 59-61; uni-

versity graduate programs

for, 55-58, 63
 Faculty development. See Instruc-
tional change
- - Fader, D., 57, 63
- Fawley, P. C,, 54 -

. Flomda, University of: Center for

- State and Regional Leader-
~ ship at, 61; dissertation at,

elivery sf&temé,'ﬂéxiblé, future -

91

' Floﬂda, University of (contined). -

" 54; graduate program at,
- 57; JuniorCollege Leader-
‘ ship Program at, 56
Florida State University: Center
for State and Regional
Leadership at, 61; Interde-
partmental ‘Master’s De-
- gree Program for Junior
“College Instructors at, 55—

56; Junior College Leader-

ship Program at, 56
Frazer, G. W 86 87 '

G

Gamesand sxmulanons future of ‘

77
Garrison, R. H., 81, 87
- Golden West College, i innovation
at, xi
Goodman, A., xvi, 45-52

H

Hagerstown Commumty Col-
lege, educational television:

.at, 86
Hahn, T. C., 54

Hammons, J. O., ix-xvii, 27-28, |

3743, 67, 75-80
Harrisburg Area Community Col-
lege, Professional Growth
and Instructional Develop-
ment Committee (PGID)
‘ - at, xvi-xvii, 66-73
Hatfield, T. M., xvi, 23-29
Haywood, M. L., 54
Hinrichsen, K. A., 83, 87
~ Houston, C. A., 86, 87
Howard, A., 85, 87




Hunter, W, xvi, 37-43
’ . 'V "“‘l . ‘

‘jlcenogle, D., 85 87
. Tlinois, University of, and Pro-

grammed Logic for Auto-

- matic Teaching Operations
(PLATO Iv), 84

= Indmduahzed instruction, future

e of 767
o Instrucuon ‘classroom structures

- and modes for, 78; compu- .
ter-assisted, 84-85; com-
puter-managed, 77; flexi-

ble" delivery systems for,

77-78; individualized, 76;

"method of, and learning

- -style, 79; Personalized Sys- -
tem of (PSI), 82-83; sys-

tems approach to, 1, 6—7
32, 76 ‘
Instrucuonal change: case study
of, 1-11; chairperson’s
role in, 1318, 47; and col-
lective bargaxnmg, 17, con-
sultants’ role in, 37-43;

cost study of, 15; evolu-

~ tionary, 4-6; factors in suc-
* cess of, 19-20; institutional
needs in, 27-28; obstacles
.to, - 8-10; predictions
about, 75— 80 president’s

- role in, 23-29;.problems
~ in, 16-17; process of, 14—
16; reasons for, 2-3, 10-
11,4546 revolutionary, &
—7; sources and ‘informa-

. tion for, 81~ 88 staffdevel-
.. .opment committee role in,
: 60—74 trustees™ role in,

? Linher, M., 24-25

105

Instructnonal change: (commued)
31-36; university role m, g
53-64. . L
See also Change LTSRS

Iowa, University of, graduate{,
pmgram at, 5’7 S

)
Jaggard, S. B., xv, l—ll
Jenkins, C. G., 54

Johnson, B. L., ix, xi, xvii, 55, 765
Jones, E L, 54 87 o

K

Kellogg Foundation, W K. fund
~ing by, xii, 21; Junior Col
lege Leadershxp Program C
of, 56
Kennedy-King College, mastery‘ B
' learning at, 83 -

" Kirk, W., 55, 64

Kistulentz, A. D., 54

L

League of Innovauon cost stud- L
ies by, xiv -
Learning: mastery, 78 83 84 iy
programmed, 76-717; style. .-

of, and mstrucuonal meth- “

od, 79 : R
Lewin, K., xiil
Lombardi, J., 55° T
Los Angeles Community College;
' District,, educauonal tel ‘
vision at, 86 " 71




‘chCabe R 60 63
Magldson, E. M, 83 85 87
~Manilla; S. J., 72

,'M
= “tion’at, 54

- . ~~graduate program at, 57
: 4Mastery learning:. future of, 78;
7 studies of, 8384
'Mayhew, L. B, ix, xvii*

. 85-86; group- -oriented,
w ~future: of 77 :
Mnaml-Dade Commumty College:
<. innovation at, xi; internal
' change agent at, xvi
chhlgan, University of: disserta-
‘ _tion_at,-54; doctor of arts
program at, 57; Junior Col-
~ .lege Leadershlp Program
- at, 56
“Michigan State University, Junior
' - College- Leadership Pro-
= .gram at, 56 .
Mink, O., 54-55
‘Morgan, D. A., 56, 64
. Myers-Briggs Type Indlcator, 82

N

‘National Science Foundation:
‘funding by, 55, 58-59;
Programmed Logic for
Automatic Teaching Oper-
ations (PLATO) test by, 84

North Carolina State University,

; professional journal at, 62

Northern: Iliinois University, dxs-

.. sertation at, 54 ‘

arquette’ Umversxty, dlsserta-v

;Massachusetts, Umversxty of, -

“7 'Media: educauonal television as,

. 0. .

Oakland Community College:
Cognitive Style Mappmg
“at; 21, 79; innovation at; Xi

O'Banion, T., 56 64 :

* Odm, ] ‘A, 54 B

Oklahoma State Umversxty, dlS~ o
sertation at, 54 - R
Olive-Harvey College, mastery S
« .~ learning at, 84

Parkland College, faculty com‘-
mittee at, xvii, 65 :
Parsons, M. H., 86, 87 .
Pennsylvania. State. University::

Center for’ the Study of . -
Higher Education at, 61 iy
: 67; dissertation at, 54 .
Pennypacker, M., xvi, 31—36 e
Peralta Commumty College Dls-‘ SRR
trict, computer-assisted ir- '
struction at, 85" R
Personalized 'System’ of Instruc—
tion (PSI), studies of 82-83
Pima Community College, mno-.,f -
vation at, xi
President:” re5pon51b111t1es of R
25-27; role of, 23~29
Programmed learning, futuie of
76-77 ‘ Lol
Programmed Logic for Automat- .
ic Teaching Operations " &
(PLATO), studles of, 84—
85
Publlcauons, university role in,
61-62
Purdy, L., 85, 87




) Research

R

and instructional

= change, 54-55, 62

[ Rm_nander, E., 81-88 -
-~ Roberts,’ D. Y., 82, 88
.Rock Valley College, innovation

at, xi .

| "Roger Williams College, innova-

tion at, xi

" Roueche, J., 54-55, 64
- Ruth, M. W., 85-86, 88
- “Ryg, C. J., 86, 87

q .

‘-f-~~~Salnt Lol:is City-County Junior

Sangamon State University, pro-:

-~ Schultz, R. E,

College, innovation at, xi

fessional journal at, 62

‘Santa Fe Community College, in-

novation at, xi
xvi, 53-64

. Segalla, A., 85-88
~.Sharples, D. K., 83-84, 88

- “Simulations and games future of,

77

- Smith, C., 60,63

- ‘Smolich, R., 56

South Carolina, University of, con-
sultants on mastery learn-

v mg from,- 84
South Carolina Board for Techm-

~~cal and Comprehensive

Educauou, mastery learn-
“ing curriculum of, 8384

" Staff development committee: ac-

-complxshments of, 71-72;
advantages and disadvan-

 tages of, 72-73; at Caldwell .

Commumty College, 20; at

) Staff development (rontmued) Lo
Harrisburg Area Comenu- '
_ nity ‘College, 66-73; his- .

 tory of, 66-68; operation -

' of, 69-71; at Parkland Col-
lege, xviii, 65; rationaleand - - -
philosophy of, 68-69; re- - .

sponsibilities of, 67; rolé
of, 65-74 :
Stallings, D."N., xvi, 19-22

. Sutton, C., 68,73 .
Suzuki, S., 24

Systems approacl: to instruction,
- 1,6-7,384,76

Taber, M. R,, 83, 88 ‘

Teachers College (Columbia Uni-
versity), Jurior College ~
Leadership Program at, 56 .-

Television, educational, studxes

. of, 85-86 :
Teraz, C. E., 85-86, 88
Terwilliger, G. H., 82, 88

Texas, University of, Austin:

commuinity college teach- =

ing prograrr.at, 57; jumor

College Leadershxp Pro-‘_

. gram at, 56
Thomas, W. E.,
Tirrell, J. A., 65, 73
Trustees, role of, 31-36
Tullis, L. V.; 54" '

LY

Umted States Office of Educa-‘ k_ _,:
tion, funding by, 55

) Umversmes field services of 59-—‘

xv—xﬁ 13 18 B




O

ERIC

Aruitoxt provided by Eic:

»‘W;Washmgton Umversxty of, Ju-'
.~ nior College’ Leadershlp_li‘
= “Program at, 56: ..
i Washmgton State Umversxty ﬁeld;‘
= service by, 59;; preparatxon.-_‘v
1 of leammg center’ staff at,’
: 57—58 N
- ;Waubonsee Commumty College e
=" . educational- televxsxon at,
ST -
' Wayne State'- Umversxty. Jumor\‘ :
v College Leaders‘up Pro-',“:f’
. gram at, 56 -
West ergmua, Umversxty of dxs-
{ o sertation at; 54 .-
- Western Piedmont Commumty .
.~ College, innovation at, xi .
Woods, W67

ollege, educatnonal tele-
v1sxon at, 86

z:‘
memer,A L 84-85 88

. Zion, C., 88, 7.)

‘Wall_ace T. H S xv1—xvu, t/5—74



NE DIRECTIONS QUARTERLY SOURCEBOOKS

New Dzrectwns for HzgherEducatzon isone e of three quarterly S
publxcauons of Jossey-Bass Inc., Publishers. Each series provides '
concise, practxcal and timely assistance on a prr ssing ‘educational
toplc Toplcs and issue editors for each series are listed below.
-.-"Yearly subscrnptxon rates for each series are $25 for insti- . "
tu_tlona, libraries, and agencnes, and $15 for individuals when =
“"paid by’ personal check. To subscribe, or to receive further infor- ‘

#."'mation, write: New Directions Subscrxpnons, Jossey-Bass, Inc., -

Publlshers, 615 Montgomer) Street San Francnsco, Cahforma
94111 . ,

NEW DIRECT IONS FOR HIGHER E_DUL.ATION

37“7';"3'JB Lon" Hefferlm, Edltor-m-Chlef

1978— 1. Facilitating Faculty Development, Mervin Freedman o
L 2. Strategies for Budgeting, George Kaludis. -
8. Services for Students, Joseph Katz = o
v - 4. Evaluating Learning and Teaching, Robert Pace -
A _1974-— 5. Encountering the Unionized University, jack Schuster . i
RS 6. Implementing Field Experience Education, John Duley. SRy
7. Avoiding Conflict in Faculty Persomxel Practzces, ~ G
.~ Richard Peairs: . o
8. Improving Statewide Plannmg, james Wattenbarger,_
o Louis Bender o
_1975—-4"‘9 Planning the Future of the Undergm'iuate College, ‘
g _ Donald Trites - ‘
10 Individualizing Educatzon by Leammg Contracts
- Neal Berte : SR
11. Meeting Women's New Educatumal Needs, Clare Rose o
12, Strategies for Szg-ngﬁcant Surmval Chfford Stewart,
SRR Thomas Harvey o
. 1976—13 , Promoting Consumer Protectwn for Students Joan Stark S
+" . 14. Expanding Recurrent and Nonformal Educatum, S
David Harman == o
15 A Comprehensive Approach lo Instzlutzonal Development REE
~ William Bergquist, William Shoemaker =~ =~ .

i 16 Improvmg Educational Outzomes, Oscar Lennmg
*..1977--17 Renewmg and Evaluatmg Teachmg, John Centra '




.. - NEW DIRECTIONS FOR COMMUNITY COLLEGES T

" Arthur M. Cohen, Editor-in-Chief, Florence B. Brawer, Associ- "
* . ate Editor - o SR
7o 1978— 1. Toward a Professional Faculty, Arthur Cohen

o 2. Meeting the Financial Crisis, John Lombardi
- 8.:Understanding Diverse Students, Dorothy Knoell
4. Updating Occupational Education, Norman Harris

S 1974— 5. Implementing Innovative Instruction, Roger Garrison

6. Coordinating State Systems, Edmund Gleazer, Roger
Yarrington l
7. From Class to Mass Learning, William Birenbaum
8. Humanizing Student Services, Clyde Blocker

.. 1975— 9. Using Instructional Technology, George Voegel

10. Reforming College Governance, Richard Richardson
~11. Adjusting to Collective Bargaining,‘ﬂR}icharyd Ernst
‘ 12. Merging the Humanities, Leslie Koltai .
' 1976—13. Changing Managerial Perspectives, Barry Heermann
" 14. Reaching Out Through Community Service, Hope
Holcomb AR 1
15. Enhancing Trustee Effectiveness, Victoria Dzuiba, . -
William Meardy ‘ ‘
16. Easing the Transition from Schooling to Work, Harry
‘Silberman, Mark Ginsburg ’
1977—17. Changing Instructional Strategies, James Hammons

" NEW DIRECTIONS FOR INSTITUTIONAL RESEARCH
Sidney Suslow, Editor-in-Chief, Paul Jedamus, Associate Editor
1974— 1. Evaluating Institutions for Accountability, Howard
- Bowen ’
2. dssessing Faculty Effort, James Doi
3. Toward Affirmative Action, Lucy Sells ‘
4. Organizing Nontraditional Study, Samuel Baskin
1975— 5. Evaluating Statewide Boards, Robert Berdahl
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~ Cartter L
7. Responding to Changing Human Resource Needs, Paul
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9. Assessmg Computer-Based Systems Madels

"~ Thomas Mason.. . =

5?10 Examining Departmental Mana;fevrant James
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" Lou Anna Kimsey Simon . ‘
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p}e‘sent‘ tlmr views. The second half suggests several
di jfermt approaches to meded changv
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